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ABSTRACT
This final report on Sensory Adjustment for Effective
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the reading program: to diagnose and treat sensorily deficient
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information. Activities conducted to achieve these objectives
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STATISTICAL DATA



Ca.Ufornia State Departmont of EduoatiOn
721 Capitol Mall

Saorazaentu, California 95814

ESEA TITLE III STATISTICAL DATA
Momentary and Secondary Education Act of 1965'

(P.L. 89-10 as amended by P.L. 90-247)

Bureau of
Instructional

Program Plannis
and Development

.-
Goun4 DixtrinCoab-ProSiot OP' Me

THIS SPACE FOR ...q)
STATE USE ONLY

_.err .

ti REASON FOR SUBMISSION OF THIS FORA (Owe* OHIO

AEI INIYIAL APPLICATION FOR TITLE
Iii GRANT OR RESUBMISSION

APPLICATION FOR
CONTINUATION GRANT

C Project .Report
& MAJOR DESCRIPTION OF PROJECTs . TYPEISI Of ACTIVITY(Qtc)I ono or mot(Owls on. only)

A Ei INNOVATIVE CD ADAPTIVE

EjEXEMPLARY
pi. PROJECT TITLE irTo74.7;14;41-4.8)

BD

PLANNING OF
PROGRAM

PLANNING OF
CONSTRUCTION

S. IN ALL CASES EXCEPT INITIAL
APPLICATION. GIVE ASSIGNED
PROJECT NUMBER

405P

CONDUCTING
PILOT ACTIVITIES

OPERATION
OF PROGRAM

E3 CONSTRUCTING

I p REMODELING

R ( 1 7671)
G. BRIEFLY SUMMARIZE THE PURPOSE OF THE PROPOSED PROJECT AND GIVE Yna ITEM NUMBER OF THE AREA Of MAJOR

EMPHASIS AS LISTED IN SEC. 703, P.L. 01410. (See ineftssetione)

T.!! -rojct mission is to achieve six months more growth in the
reading skills of kindergarten and prtmary pupils in the schools
implementing this enriched and individualized program of reading
instruction than in schools using the conventional reading program.

ITEM NUMBER 8
7, NAME OF APPLICANT (Local education

Agency)

alcinitas Union School
District

Il. ADDRESS (Number, Street: Cy, ihste, 4 Coder

185 Union Street, 4toinitas, California 920

S. NAME OF COUNT V

San Diego
10. CONGRESSIONAL DISTRICT

42nd

II. RARE Of PROJECT DIRECTOR

J. Lloyd O'Connell

12. ADDRESS danbe, treeI, sty. We. ip 118.

910 Melba Road,Incinitas,
California 92024

144 AODRESS (Number, Sheet. Clio, Stale, Zip Code) (131.18

185 Union Street, Encinitas,
California 92024

PHONE NUMBER

753 -5252

:

AREA CODE

714
PHONE NUMBER

753-1152
".Name of Authorized Agent'

Robert L. Prickmanah. D

_ ----->

ARCA CODE

714

IR

Superintend en

Signature of Authorized Agent DATE SUBMITTED

24

a.)
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SE TION A w Continued
rrxintabnithirrTAIN

CONOMESSIONAI, DISTRICT
SERVED

ISA. /01` NIAIrrrarmir
GOUNTIES SERVED somommomma

S. TOTAL NUMBER 0
LEA'S SLAVED 2

Perrgrnirmrviffirenrb
KpiNelywite OF LO

nreC
AL

ION AGENCIES SERVED

S, AQA_ AA

S. TOTAL ESTIMATED
POPULATION IN GM
GRAPHIC ARRA SERVED

SECTION B TITL I I B DOE SUMMARY FOR PROJECT Inelud amount from Item h below)
PREVIOUS BEGINNING OATS ENDING DATE

GE GRANT NUMBER lAtynth read f443nth RIJN
A. Initial Application of

Rosvkinl Ilion 1976 junk. $ nn
ApplIcotion tot First
Continvetion Grunt

FS
REQUESTED

C. ApplitotIon fa &mai
ContInvotIon Otent

Tstol TItlo III Funds

itrults, 1971 situp 197 $ 25.868.00

120 200 opamliam122.

E.

tiorns I

End of Budget Period Report .%
. . . -.

a, Complete Me fel lowinp items only if This Ore/eel includes censtfuellen, aepvisilion, femedellne ee Meth,
of facilities for ithich Ti //e III funds are roputslad.. Leave blanA if not aPPeoPfiele
A Type o/ function (Check applicable boxes)

I REMODELING OF FACILITIES 2 p LEASING OF FACILITIES 3 ACQUISITION OP FACILITIES

OCONSTRUCTION OP FACILITIES 5 ACQUISITION OF 8UILTIN EQUIPMENT

S. TOTAL SQUARE FEET IN T NS 2 TOTAL SQUARE FEET IN THE FACILITY
PROPOSED FACILITY T TO IL MO FOR TITLE III PROGRAMS

C AMOUNT OF TITLE III FUNDS
REQUESTED FOR FACILITY

S.



SECTION C . PROJECT CLASSIFICATION

I. 1122.12116lital

Language Arts (Development)

Fine Arts

Foreign Language

Mathematics

Science

Social Science, Humanities

P.E., Recreation, and Health

- Vocational Education

Other

3. Guidance, Counseling, and Testing

3.1 L:7

3.2 L:7

3.3 0
3.4 L:7

3.5 L:7

3.6 Q

3.7 C7

- Counseling with Handicapped

- Group Guidance Activities

- Group Counseling

- Career Guidance and Counseling

- Counseling with Special Problem

- Use of Paraprofessionals

- Parent Conferences

4. Grade Levels

2. Handicapped Education

2.1 Q Mentally Retarded

2.2 L:7. Hard of Hearing

2.3 c7

2.4 L:7

2.5 L:7

2.6 L:7

2.7 L:7

2.8 D

3.8 Q

3.9 L:7

3.10 Q

3.11 L:7

3.12 c:7

3.13 Q

3.14 Q

4.1 0 - Preschool (indicate ages 3 or 4)

4.2 Ag - Elementary (indicate grades K-6) 1C-13

4.3 L:7 - Secondary (indicate grades 7-12)

4.4 Q - Junior College (indicate grades 13-14)*

4.5 Q Adult

5, Is your project an adoption or adaptation of another Title III project? L:7 Yes

6

Deaf

Speech Impaired

Visually Handicapped

Seriously Emotionally
Disturbed

Crippled

Other Health Impaired

- Follow-up and Drop-out
Studies

Inservice Training

- Use of Community Resources

Curriculum Development

General Counseling

- Consultation with Teachers

Program Evaluation and
Development

E7 No

If yes, name the agency operating the project;
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END OF BUDGET PERIOD REPORT

and

FINAL PROJECT REPORT

ESEA TITLE III

COMPONENT II

DATA FOR U.S. OFFICE OF EDUCATION



COVER PACE

for Component Yt

Data for U. S. Office of Education

( To be completed for all projects active for any period
between July 1972 ... Through June 30, 1973. Agencies
having more than one project must prepare a report for
each project.)

Enter information for items 1 through 7.

1. #0520
Project No.

8

2. Sensory Adjustment AllaMtabbh
3. Encinitas,

Local Educational Agency

For Effective Reading 185 Union Street

Project Title

4.....-2RobLLIL11112121M112111_,...
Name of school official responsible

for this report

753-1152
Phone No.

6. The 1972..73 school year has been

6.1= The first year of operation.

The second year of operation.

6.3=1 The third year of operation.

Vinci itas,1 CA 92024
Address

5. O'Connell
Name of Project Director

753-5252
Phone No.

7.
Enter the follo'ing ending dates:

Ending date for first year

Ending date for second year

Jima nn, 971

..aume....314-14122

Ending date for third and final year:N.211A 30. 1973



eAT I WAFF 4 V31lOPM6AT.

The report should describe project stuff development activities that took
place during the period July 1, 1972, through June 30, 1973. If no project
staff development activities °courted, write NONE in the first column. Staff
development activities are those inservice efforts designed to improve mom-'

. potencies of the staff working fall tbr part-time on the project. Enter the
figures in columns two and three.

1

9

STAFF DEVELOPMENT ACTIVITIES
1972-73

(25

Total No. of
participants
(Unduplicated)
in all
activities.

OF ONE OR

No. of workshops,
mbeld_bv tmDa_of
Dissemi-
nation to
spread
informs-
tion
about
project

MORE DAYS DURATION

(3)

conferences and seminars
trainingDefinition

(Staff
personnel
to work
project
part
paid
or the

(1)

of Staffs
includes all

assigned
on the
full or

time, whether
by the district

project.)

1 -

Evalu-
ation to
appraise
progress

Combina-
tion of
dissemi-
nation &
evalue-
tion

other, suer"
as in- service
education.
Specify (Use
back of this
page.)

8 2 2
.

51
arimme

PART II - EXTENT OF ADOPTION/ADAPTION

1972-2973

The purpose of this section is to find out how many projects are being
continued to some extent by the grantee or by other school districts after
federal funds have expired.

The report should be limited to projects for which federal funds expired
during the period July 1, 1972 through June 30, 1973. If the grantee district .

expects to continue the project to some extent during the next fiscal year,
ihis should be reported by marking the box. The estimated extent of adoption
idr .idaption by the grantee district should be shown by circling the appropriate

parcentage figure in the scale.

1. The project is being continued by the grantee in some form after
federal funds expired.]

,
j YEW ) No

2. If the answer is YES, draw a circle around the one figure which best
represents your estimate of the degree of adoption/adaption of the

project in your school district.

20% 30% 40% 50% Ampr 70% SO% 90% 1_10021



Laaa16...latimmmair 'WC*
41441111

3. 2s the project balms adopted or adapted by other school districts?

NEVIN Yes No

4. II the answer is YES, list the school districts by name and address*

4441114011Iiikapox
Fallbrook. CA 92028

4.2 floronadc tTnified"rorIntin
_Coronado, CA 91118

4.3 Vista Unified
"TUTZTEEIgan
,:kastm, CA 92093

4.4
13;26 Twin Peaks

4.5 Lem9n Grove
8025 Lincoln Street

4.6 lip n io
P. 0. Box 37

, Julian. CA 92036

4aimardiXILLagnialle
2111 Mission Avenue
QgegnsIde. CA 92Q54

4.8

4.9

1..10

4.11'

4.12

4.13

A

4.14,

4.15

4.16,

4.17

4.18

VISSAAlimSAIO

4.19,

4.20

10
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ZaciatimAcwicuLiattlasse

As Project Director and/Or after consultation with district or county personnel involvedi

3.. Nane_laGaTitle...,,iolect Director
2. Nmok_Ifta./am.... TiCke.syrinoiDal of Drotept school

3. Name.12r.Dfaurmi..... Title Education Evaluator

Please rank the impact of this EStA, Title III project on your local educational agency
,(LEA). Leave blank any items that do not apply and add other categories as desired. Rank
items 1 to 7 (glixam if you have made additions to the list). Give examples max on items
ranked 1 and 2. Number 1 indicates that throughout the LEA the impact was greatest in
developing skill areas or additudinal changeo ins

Examples
weri1011111amrprsosumememormsaossiewpowwommosommollerlipollIre...1.01PIPOMPIIMmamimiegrlleswo mirsodasmis

4 gankilJECtistat.fttsi122Mtat
Needs assessment, goal set,ting, planning (writing),
implemantation, etc.

AlattlAmtatne
Resulting in added skills or attitudinal change

Bringing parents into more direot contact with
school activities

g2miwAtz.lavalmaaat
Instances of community participation other than
parents

Latutiqa
2 gg9.41.1qt4.40M19.2q4

Have the products developed by the project, i.e.,
curricul= guides, AV materials, etc.

leelosh: individualiled instruotions, use of aides,
etc.: boon put to use beyond project requirement?

List under examples.

6 ,MArvigenvit Ana accouuqaa_mallizaa
Have the project activities resulted in increased
accountability in other learning situations?

List under examples.

. Jaialgta
Iiiii.N11 00.1114MW.

Use this space to give examples

of items ranked 1 and 2.

3..

3.
4.

5.

Increase knowledge in
phonics testing and
reined cation. Degilopment
of classroom management
techniques. Instruction.*
al aide training in
phonics speech testing,
and sprescriptive teachlik
Language experience
approaCh to reading.
Development of Dr. Tread-
way's Phonics Test,speech
therapy activities in
Auditory Memog,,,Visual
Memory,Orammatic Closure,
Sound Blending. Overhead
projector first grade
reader transparencies.
Parnet and teacher devel-
oped learning games
Teacher Handbook
Use of learning centers
to individualize instructi
Use of aides to individual
ize instruction such as
testing and, teaching.

Fspawallse.a,~0.ftimFemri.ealoMaegia.
* As a result of participation in ESEA, Title III endeavors

** Information derived will indicate areas of greatest impact Number 1 moat impact

Number 7 (or more) least impact.



PART III EXTENT OP PARTICIPATION

1972-1973

.4fre-40

The purpose of this part of the report is to find out the actual direct or
indirect participation of public and private school pupils and adults in the
project during the 1972-73 operational period.

Any participation should be reported only once. The count should be based
on actual participation during the 1972-73 school year. The numbers are almcst
certain to be different from those anticipated in the project application.

The United states Office of Education definitions should be applied:

DSrpct Participation - Enter the number of different persons participating
in activities involving face-to-face interaction of pupils and teachers
designed to produce learning, in a classroom, a center or mobile unit; or
receiving other special services.

Indirect Partictration - Enter the number of different persons visiting
or viewing exhibits, demonstrltions, museum displays; using materials
or equipment developed or purchased by the project; attending performances
of plays, symphonies, etc.; viewing television instruction in a school,

a center, or home; or participating in other similar activities. Carefully

prepared estimates are acceptable.

pcEaraa - For reporting purposes only, consider elementary as being

Prekindergarten through Grade 6.

stamau - For reporting purposes only, consider secondary as being

Grades 7 through 12.

Please supply the information requested for the project.

Table A

........01
Number cf rublic and 11alpt2112.c School Teachers and Counselors Participating

Schools

Staff whose students were direct
)articiipnlj

Teachers Counselors

12

Staff whose students were indirect
,artici ants

VINO

Teachers Cc..mselors

Elemen- Secon- Elemen- Secon- Secon-

tary dary tary dary tary dary

a)
b) (f) (g)

Pubiic 18 0 0 0 i i 0

Nonpublic 2 0

Elemen- Secon-
tary dairy

0 0

C



PART III (Continued)

BE copy0/1114110

The totals in the following 4 tables must agree one with the other. Also,

do not use duplicated figurev in the first 4 tables. The target population must

be represented by the figures when direct participants are reported. See

definitions for direct and indirect in Part III.

13

Table I

a.

Program

Select the program of your project.
Use "other" category if none apply.

b.

Check (4 pro-
gram area(s)

covered

c.

No. of public
school students

directly
participating

d.

Amount granted
this past year

Readin -..---.1(
Wa 0).0* 00

linvirohnrAcology
nall Educational Opportunity
Model Cities (Urban, Inner-City)

Gifted
handicapped
Guiaance and Counseling
twug Education
Early Childhood Education
(Kindergarten and below)

.

Other Programs
Total 517

Table II
Provide unduplicated counts of students by grade levels. See instructions below:

PreK

School
Public

a.
i

b.

Enrollmentpirect Project Particiana.:ndirect Pro ect
Nonpublic Nblic

c.

Participantel
Non ublic

1---

.Non)ublic Public

L

__In 0 /Ma '..ANP..
____B2,

73

M..o.

0
0

.41+Al
.11

K ..202
I

2

214 1 133 31_

L122
213
9

29 124 29

3 30 140 30 7 0
.10

...111......10

+YON=
4

6 ?08 ...------

.......---
....... ........,4006..

....- ,a...1.
10

..----- ---
..

12

Ungraded
TONTr---

...W1

** 517 90 309__,_P_,..,.fa
I.....

Column a. Include the total enrollment in the local educational agency.

Column b. Include only the target population.

Column b. & c. See definitions of direct and indirect for both columns.

Column d. Include an estimate of the number of target population students who'have

been in the project since its inception. A cumulative total of all years

is requested. Provide an unduplicated count; therefore, do not count any

student more than once.

Column e. Include, an estimate of the number of students within the local educational
1** wnvld benefit- ,



Table III

PART III (Continued)

fe 0111111111111.111=111.1.11MMINIM.111.

L4

Rural/Urban Distribution of Public School, Direct Participants Served by Project -

Enter Number of Each Category. See definitions at bottom of page.

Rural

Non Farm
. -1,

486

Metropolitan

:."..:' ...n Low Socio

1 Economic
. ..

0

Other

0

Other
Urban

0

ota o or
Categories

517

.

Farm

31

Table IV

Distribution of Public School, Direct Participants by Project - Enter Number of Each
Group.

Negro American
Indian

Spanish.,,
Surname

Oriental White Other
Nonwhite

Total of all
groups i

2 0 103 10 402 0 517

Recap of Totals for Tables I, II, III and IV,

Total of Column c., Table I
Total of Column b. (Public School), Table II 517
Total of All Categories, Table III 51
Total of All Groups, Table IV 517

517

The totals on each line above should agree one with the other.

Definitions:

Rural means an outlying area of lens than 2,500 inhabitants.
Low socio-economic means an area of low socio-economic level withir a city of
50,000 inhabitants or more.
Other means areas in cities of 50,000 or more inhabitants which are other than
low socio-economic areas.
Other Urban means areas (including suburbs) with less than 50,000 but more than
2,500 inhabitants.



PART III (Continued)

BEST
COPY04094

15

Table V
4.111111111111W

Provide Number of Schools in the Project.

Elementary
Public

.-

2

...Nonpublic

1

Secondary
0 0

Table VI

Number of Students Served Directly by Unique Target Populations (Figures may be duplicated

Students Indians Migrants Disadvantaged Handicapped
Childhood
Education
(Kgtn.& Below)

Other Target
Populations
(See note belo

(a) (b) (c' CO (e) (f) _ (g),

;Imber of 0 0 54 0 120 105
Si:Idents

Note for Column (g) check populations included in the number entered above.

7R Children from non-English speaking environment.

5 Neglected and delinquent children.

22 Gifted 0 N.H.

p Other (specify)

0 EM R. 0 Dropouts
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PART IV - STAFF PARTICIPATION/HIGHER EDUCATION COOPERATION

Table VII

Complete the table below as directed. Compute full time equivalent (P.T.E.) according
to the instructions under the table.

Paid staff are district personnel who receive remuneration from Title III funds.
Unpaid staff are district personnel who do not receive renumeration from Title III
funds but give service to the project.
Ungraded classes are included in Other category.

Type of Paid and Unpaid Personnel
Tay Function

Number of Paid Staff
Assigned to Project

(F.T.E.)

Number of Unpaid Staff
Assigned to Project

(FT.E.)
Administrators and/or supervisors

........,-,,Irr.,...............

ii.imoo1e1lta:ww44;44.1.04Ls Vnhe Asii4.45M64 +

0

Teachers
. .. ,r,.......-r-..................._-_,

:11:aa.:4,... 4044.4 ?.. . Y..' 14 I. hao qt .1%. . Ai

0Prekindergarten
Kindergarten 4

n

4

0
4

Other, elementary 1-6
Secondary 7-12
Other

CI
Subject marter specialists -07

n'technicians......_ ......____.
tyi125112;onnel workers

1 el
_y
ifeait:h services personnel 1
researchers and evaluators .10
Planners and developers
DIsseminators
Otner professionals
Paraprofessional education aides
Other non,rofessional

etc.

11111111011111111ilil 0
...

To compute full-time equivalent (F.T.E.), add the total number of hours worked
per week by the petsonnel and divide by the number of hours in your regular
full-time work week. For example: If each of four staff members works 20 hours
per week, each of two staff members works ten hours per week, and each of ten
staff members works full time (assume 40 hours for this example), the total hours
worked would be 80 plus 20 plus 400, or 500 hours. This total of 500 hours divided
by 40 yields an F.T.E. figure of 12.5.

Table VIII

Complete as directed.

Number of consultants paid by Title III funds 9
Number of consultant days paid for by Title III funds

atimemMI=



PART IV (Continued)

17

Table IX

Complete as directed for the 1972-73 term.

Number of public school professional staff who attended
Title III Inservice:

Orientation sessions up to one week's duration

Ihservice workshops in regular term of one
session to four-weeks' duration

Inservice workshops in regular term over
four-weeks' duration

Inservice workshops in summer 1972 one
session to four-weeks' duration

Inservice workshops in summer 1972 over
four-weeks' duration

College credit courses regular term

College credit courses - summer term

a

26

0

19

0

Number of aides (nonprofessional staff) who attended
Title III Inservice:

Inservice workshops in regular term of one
session to four-weeks' duration

Inservice workshops in regular term over
four-weeks' duration

Inservice workshops in summer 1972 one
session to four-weeks' duration

Inservice workshops in summer 1972 over
four-weeks' duration

College credit courses - regular term

College credit courses - summer term

4

1

0

Estimate Carefully
Title III Funds
Spent on Training

O

$....5Q- 00

0

$ 600 . 00

$

75.00

01141.1011.111111MINIMAINSLIMMIIMMAn/MINIO

0



PART IV (Continued)

18

Table X

.Complete as directed.

Number of nonpublic school professional staff involved in Title III inservice in
the 1972-73 term 2

Table XI

Enter number of teachers, aides, and students involved in a Title II/, 1972, summer
school designed to provide instruction to students.

Grades Pre K K 1 2 3 4 5 6 7 8 9 10 11 12

Teachers 0 3 4 3 4

Aides One (1) Aide at multi level

/Students 10
,.

You and/or members of your Project staff may have worked with higher education
personnel during the 1972-73 project year (last year). We are interested in the type
(formal and informal), and the extent (cost and hours) of any cooperation. Formal

participation refers to services performed with remuneration. Informal participation

.refers to help without remuneration. Please estimate the cost and number of man-days
associated with each of the following:

(a) Identifying and/or developing desirable content or educational procedures

to be used (program development).

(1) $850.04 cost; (2) number of man-days: formal and informal

(b) Search for evaluation help, i.e., for instruments or procedures to be used
for evaluation.
(1) S3_000.00 cost; (2) number of man-days: ,2n formal and 0 informal

(c) Planning and/or implementing staff development programs (inservice training
for project staff).
(1) $ 50.00 cost; (2) number of man-days: 1/2da formal and 0 informal

(d) Please indicate any other participation.

none

(1)
coat; (2) number of man-days: 0 formal and ....a.informal



L9

GRANTEE

STATE s nor* (Afonth end rest)
-
TO Month .nit rst)NNOJIECT NO.

PROJECT ABSTRACTS California
TOTAL --w

(.48A. VIII* 110
PROJECT

.

PERIOD ally 1, 3.9.)0
A

jUne 1973 *0520

NOTE, II project involves handicapped children and/or personnel working With handicapped children who ere paid from Till. III funds,

complete the informstion on the back of this form.

TITLE OF PROJECT

Sensory Adjustment For Effective Reading (SAFER)

GRANTEE

PROJECTED FUNDING 1.EVEL
FOR PROJECT PERIOD $

L.
11

'Ler L. 19 1

TARGET POPULATION iy/
iStudents:

K-3t 259 Boys -258 Girls:. 20% Mexican-mericang
1% Oriental; 79% Caucasaft; Low-to-Middle Class Socioeconomic

PARAGRAPH DESCRIPTION

Gloss

The teachers conduct a two hour reading period, one hour with a paid teacher

aide and utilizing, volunteer aides such as parents and students during the

second hour, Languae experience emphasized in the 1<-1 grade pro ram wits

ddictated an creative
g
writingstories. Speech and phonic diagnosed students

are provided experiences in small group or indi

g
Studdents

sessions with both

teacher and teacher aide directing their learning. Audio-visual equipment

augments the individualiz. 1 reading program. Especially at the kindergarten

level, the Peabody Development Kit is used to augment vocabulary

and language experiences.

MAJOR OBJECTIVES

1. To diagnose and treat sensorily deficient kindergarten and primary

children.
2. To individualize the kindergarten and primary reading program utilizing

sensory information.

ACTIVITIES TO ACHIEVE OBJECTIVES
Screening tests are administered for eyes and hearing. Diagnostic tests are

administered for language development, phonic needs,. and reading level. These

screening tests are administered by an optometrist for eyes and school nurse

for nearing. The diagnostic reading and language development tests are admin-

isf-r,,A h7 the teacher ai4es who have received inservice and report findings

to teachers who direct prescriptive teaching. Parents receive results of all

testing and receive training in language experience. Individualized instruc-

tion is conducted by the teacher and aide in the classroom through specific

language and reading activities, utilizing both personal contact with student

as well as reading oriented equipment contact.

EVALUATION STRATEGY

Pre-post test standardized reading scores and gain scores for treatment

and comparison groups. .Analysis of variance between experimental and

'control post test results and correlations on speech activities and ITPA

pre-post gain scores.

EVALUATION FINDINGS

K-3 screening and diagnostic sensory testing completed successfully and

individualization did occur in 77% of classrooms. However, treatment

grade level groups did not achieve significantly over control groups in

reading at posftesting.

WNW
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IIANOICAPPEO PROJECT PARTICIPATION ONLY ESEA TITLE Hi1111rwoordww
I. HANDICAPPED CHILDREN SERVED. PERSONNEL PAID. ANO INSERV:CE TRAINING RECEIVED WITH ESEA TITLE ttl FUNDS

TYPE OF
HANOI.
CAPPED

CHILDREN

CO

NUMBER OF CHILDREN SERVED
FuLLTImE EQUIVALENCE

OF PROJECT PERSONNEL PAID
WITH TITLE Itt FUNDS

PERSONNEL RECEIVING
INSERVICE TRAINING
WITH TITLE III FUNDS

...
44

YEARS

lb)

4.12
YEARS

()

12.54
YEARS

(d)

IS A
OVER

()
TOTAL.

(0

TEACHERSTEACHRS

(g)

TEAcHER
AIDES

00

----
ft)

TOTAL.

(1)

TEACHERS

(k)

AIDESAIDES

(1)

OTHER

(as)

TOTAL.

(n)

(/) 'MR
(2)EMR

.
.............

(3) 1111
NOM

(4) DEAF
(5) SI

........... 1+.....~......mo

(6) VI ,--..
(7) ED
(8) CR

(9) LD
(10) 0111

(11) TOTAL

2, NUMBER OF HANDICAPPED CHILDREN SERVED WHO ATTEND NONPuBLIC SCHOOLS

3. DISTRIBUTION BY ETHNIC GROUPS

POPULATION

(a)

NEGRO

(3)

INciAN

(a)

ORIENTAL

(d)

SPANISH
SURNAME

(5)

WHITE
(Other then

Spanish surnormo

(1)

OTHER

(4)

TOTAL.

(h)

Student
Pa : :::' n:.:

4. CHILDREN RECEIVING SERVICES DISTRIBUTION BY DEMOGRAPHIC AREAli
CATEGORY NUMBER

VIII1011111

il.) Urban Areas (over 50.01)0)
(2) Mir /I Areas !under 2.500)
(3) Other Demographic Areas ((roof 2.500-50,000)

(4) TOTAL (Sum or hues (I). (1). arid (3))
INSTRUCTIONS

1. CHILDREN SERVED Enter in the appropriate columns b. c,
d, and e an unduplicated count of children served by type of
primary handicap (in publiC and nor.public schools) and by
age group who received direct instructional or related services
with Title III funds. ibis count should include all handicapped
children (1) who received direct services from personnel paid
with Idle III funds and/or (2/ who received substantial benefit
AS a result of the purchase or projects equipment or the prove
lion of significant inservice training of personnel with Title III
funds. Do not include handicapped cluldten who received only
Incidental services, such as preliminary vision screening or audios
logical testing. etc. Column f should equal columns b, c. d.
and e.

PROJECT PERSONNEL F.nier in the appropriate columns g,
h, and I cortesponilme with the primary type of handicapped
chilthen setved lieure representing an unduplicated count or
the fulltime personnel plos the fulltore equivalency of parttime
personnel paol from fine III funds. Fulltime revonnei are
those personnel who were assirned to Title III proicct activities

hours Of MON per week for the another ol hour, in a rent.

Jar work week. as determined by the State or local education
agency). They maY be school year. summer proeram. or 12.
month personnel. Column j shauld equal columns 2. h, and t.

INSERVICE TRAINING Fitter in the appropriate columns
k. I. and m corresponding with primary type of handicapped
children served an unduplicated count of all personnel who
receive in .service training with Title III funds. Column n should
equal columns k. I. and m.

2. NON.PUBLIC SCHOOLS Of the total number of handicapped
children served with Title III funds (till). a)). indicate the
number who attended nonpubli. schools.

3. DISTRIBUTION BY ETHNIC GROUPS Enter in the appro
priate columns b. e. d. e. I. anti g an untliplicated count el the
handicapped children served with lithe III funds by ethnic group
membership. Column it should equal columns b, co d. e, f.
and g.

4, DISTRIBUTION BY DEMOGRAPHIC AREAS Self-ctsplanatotY.

il8011
TtaR Thoinslit Mentally Retarded. EMR Caluesble mentally Reistiid: NH Hard of Hearing. SlaiSperch liapaltsd. VI Visually Impaired.

ED. ',nationally Distutlitd. CR Crippled; 1.0 Learning Disabled; OHI Oitier )!.with impaired
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The Locale

1. What, is the locale of the program?

2. What is the density of the population?
3. What are the population trends?
4. What are the major occupations of people in the locale?

5. What is the unemployment rate or trend?
6. What proportion of families in the locale are receiving welfare assistance?

1. Locale: The school district is located 30 miles north of San Diego.
11-77-a constal community that is unincorporated with a. population
of approximately 15,000.

2. Density: Density is approximately 500 per square mile.

3.. Population Trends: The North portion of San .Diego County is now in
the state of growth and within the next five to ten years most of
the area between the coast and five miles inland will be very
densely populated.

4. Vajor Occupations: Tae industrial development near Encinitas is
reiatea to computers, atomic reactors, two medical centers, and the
University of California at San Diego as well as aircraft and
rocket related companies which require highly skilled and profes-
sional personnel.

Since we are also adjacent to the large city of San Diego, many of
'.cur local citizens are in service connected fields such as salesmen,
insurance, workers indepartment stores, and other such service
related companies.

Encinitas is also a center for flower growing, and the labor force
in this industry is primarily Mexican-American and unskilled.

5. Unemployment: 5.2% in SAn DirIo County.

4.1".1414.444

4

6. Welfare Cases: The proportion of families who are receiving welfare
in the district is approximately 8%.



1. What grade 'morels do the schools aorvn?
2. How many pupils are there in the school
3. Are there any significant trends in ti:e

withdrawal, or transfer?
4. What is the per pupil cost of education
5. what is the recent financial history of

system? How many schools?
school system in enrollment,

in the school system?
the school system?

1. Grae Levels: The school district serves grades K-6. The 7th t_

TiETITEITirde students are contracted and receive service from
the San Dieguito High School District.

2. Enrollments: There are 1560 pupils to the school system who are
server-Di-Tout elementary schools.

3. Enrollment Trends: The district might he considered as a rapidly
rillyrnIrammirm Over the past 10 yews our growth has been less
than 1/; however, we are now growing at the rate of between log
and 20/.

4. Cost Per Pupil: The rate of per pupil expenditure is $736.00.

5. Financial History: The recant financial history shows that in
1971-72 we had an ADA which represented K-8 of 1865 students and
an assessed valuation per ADA of $25,c44.00. In 1972-73 our
district tax rate was $1.919 and cur Isschelsed valuation was
$51,721,175.00.



Esstabutuangi

1. What was the starting point for needs assessment?
2. How were the specific needs of th© pupils identified?
3. What were these specific needs? Which were selected for the program?

1. Early Need Assessment: Teachers and parents, prior to the project
deve] opment had expressed concern about the Birth of specific
reading diagnosis that was available on problem readers. This
project was an attempt to correct that situation and place in the
hands of parents more accurate information so as to specify pre-
scriptive lessons both inhome and inschool. To intensify the need
for a diagnostic prescriptive reading program, it was determined
by the analysis of the May 1969 Stanford Reading Test results

. that our second graders at Ocean Knoll School were showing less
than one year's growth in 60t of the children tested. Second
graders also showed achievement below Q3 in 67t of the pupils
taking the reading test. The principal of Ocean Knoll School
had noted several poor readers in the intermediate grades who,
after eye evaluation, showed inability to properly see the
printed page. Another need was the fact that the district was
small, we did not have district staff that was able to institute
an inservice reading program to improve the effectiveness of the
teachers at the primary reading level.

2. Pupil Needs were identified through two criterion 1) the Stanford
Acnievement Test results and 2) teacher-parent discussions.

3. Survey of Specific Needs: It was determined that the district
needs were the fonowing:

a. Inservice to improve staff competancies in diagnosis
and prescriptive reading;

b. To test diagnostically pupils in the primary grades for
effective eye, hearing, language, and phonetic abilities;

C. To develop a program to improve the Mexican-American
child's effective language and reading ability.

d, To offer strong reading program for the gifted child.
e. To establish a multi-media center in order to improve

the program for all the students within the school.

Selected for the program from these identified needs were the
following:

1.0 To diagnose and treat sensorily deficient kindergarten
and primary children.

2.0 To individualize tie kindergarten and primary :eading
program utilizing sensory information.
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jastorical _Background 444_ .

1. Did the program exist prior to the time period covered in the present report?
2. Is the program a modification of a previously existing program?
3. How did the program originate?
4. If special problems were encountered in gaining acceptance of the program

by parents and the community, how were these solved so that the program
could be intrnduced7

5. Provide a brief history of planning. Indicate which planning efforts were
successful or were not successful. Describe how non-profit private schools
and other agencies were involved in the planning.

1. No. The program did not exist prior to the time period covered
in the report.

2. No. This was not a program modification but a program that had
not been previously done.

3. See Need Assessment

4. Parents and teachers were interested in trying the program and
there were few parent, school, or community problems that had to
be overcome. I think one of our biggest concerns was the, intro-
duction of thews screening program.and what reaction we might
have within the eye specialists community. To this date I have
had one complaint from an adaptive program in another school
district which questioned the school district's right to screen
and refer the results to the parent. This was resolved through
increasing the communication to the parent as regard to the
testing procedure.

5. in retrospect I would endeavor to determine more fully the following:

a. Proven effectiveness of consultants. In the initial year we
used five consultants. The reading consultant did not give
appropriate inservice to staff and mid -year we had to change.
The director of the program should have consulted with the
Department of Education, San Diego State College, in order
to establish the reading consultant's ability to 'direct the
inservice.

b. The phasing in of the diagnostic and prescriptive treatment
might have been more successful if we had started at the
kindergarten level the first year and then had continued to
expand the prescriptive treatment and diagnosis into first,
second, and third grades. This effort would probably have
given us more intensified inservice at each level.

On the successful side, the following points are:

a. 'There the consultant was well organized, these programs

tend to be more successful which was very true with the
eye screening and certain phases of the speech or

language work. The reading diagnosis .and prescription
took many months of planning and adjus tment.

(over)



The non profit private schools were invited to participate in the inservics
programs but did not have any opportunity to help in the planning of the
program. The planning aspect was not made possible because of the fact that
the director of the program was involved with being a principal as well as
writing the project and his effort was fractured between several responsibili

ties

Other agencies involved in planning were the San Diego Speech and Hearing
Clinic and State College Bureau of Educational Services and Research, and
San Diego County Optometric Society.

The Speech and Hearing Clinic were interested in doing some research on
preschool education at the time, and we felt that the use of a portion of
the Illinois Test of Psycholinguistic Abilities might yield helpful sup-
port to the reading program. Mrs. Frederieka Zink who at that time, was
a qualified physical therapist was assigned research director and gave
quite a bit of time in establishing the administration of the test and
activities.

.

The Bureau of Educational Services and Research gave the director a great
deal of time in writing the project and subsequently establishment of
objectives and activities.

The San Diego County Optometric Society had previously established a
program for schools using the modified clinical eye screening program
that was established in Orinda Schools sponsored by University of
California sdaool of Optometry. We were fortunate to have the service
of Dr. David Davison who.earlier had researched this same program for
preschool children in the East Bay area.



28
. ..

PROGRAM

Scone of the Proaram

1. What numbers and kinds of participants were served by the program?
2. What were the specified objectives of the program?

1. The participants were from the first, second, and third grades
during the first year of operation. After the first year we in-
cluded the participants from kindergarten through third. Two schools
were involved, Ocean Knoll and Capri; and, therefore, we can con-
sider them as two primary departments. Thenumber of participants
were as follows: CPUs is a combination of Capri and Ocean Knoll

K-3 pupils)

1970-71 - 367
1971-72 - 500
1972-73 - 517 .

2. The specified objectives of the program were:

1.0 To diagnose and treat sensorally deficient kindergarten and
primary children.

2.0 To individualize the kindergarten and primaty reading program
using the sensory information.
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Eaugm216

1. What kinds and numbers of personnel were added by the program?
2. What were their most important duties and activitie3?
3. How much time did each type of personnel devote to these responsibilities?
4. What special qualifications suited personnel to the requirements of their jobs?
5. What special problems were dealt with in recruiting or maintaining staff?

1. .,,;eseetiiilly the personnel utilized in this rending project were
consultents, teachers, and teacner aides. rhea nurber of consultantsvaried according to the project objectives; however, the
consultant were one reading consultant, one eye consultant, one
nurse on hearing (not added to the program), one speech consultant,

teachers, 8 instructional aides, 2 summer consultants 1971,
one consultant teacher .aide 1970; and 7 summer consultants for1972.

2a ne-inkl Consultant: To give inservice in language experiende,TEIligcs Tiiiaiihonetic activities, and individual assistance to
teachers.

2b ae Consultant: To train eye screening aides and administer eye
sev7477117g-7701mtion.

2c Nurse: To screen with an audiometer K3 students and disseminate
7T77Fra1 s on hearing tests and eye tests.

2d 3pecen Consul rant;: Train specn aides in administration of ITPA
TAgT776--,TUFFirie language activities inclass by teachers rind
instructional aides. Improves and odds to speech activities.

2e Teacners:Supervise instructimal aides, coordinate appropriPte
7725F,Frp-tive activities in relation to diagnosis, and employ
individualizing activities in sufficient numbers to motivate
Children's reading opportunities.

2f Instructilnal Aides: To administer .the ITPA, Phonics, and Frostig751s. Present activities to target students diagnosed by ITPA
Tests and to administer activities in phonics and retest on
poriodic basis. Employ language experience techniques to develop
individual child stories.

2g ToRcher Aide Consultant 1970: Was to describe most effective way
,-7T6Trisrgrite7Tarrie---6.Eeacher gide and to give inservicee to

the aides on how to worm with individual small groups of children,
show to work with the teachers, discipline techniques, and motiva-
tional approaches.

2h Smtrer consultants 1971: Summer 1971 inservice was to give over-
-"VIWF6711.1 er emphasizing language experience, phonic techniques,
use of waterials, and evaluatIon end its place in the toLal project.

21 Sull.Ner Consultants 1972: Summer 1.972 workshop was intended to offer
TiTiTiTircre'iTc7iTSFF676E17 to individualiztion within a reading pro-
gram, enrichment activities related to language experience, and ways
to develop increased classroom language experiences through drama-
tization, story telling, creative filming, and individualised
reading games.

3a reading Consultant:
Eye Consultant:
NuIsse:

Speech Consultant:
Teachers: 180 days

Teacher Aide Consultant:
Summer Consul. 1971: 51 das.
Summer Consul. 1972: 7 - 1/2 da.

each

Instructional Aides: 180 days (3 hr. days)



3u.
3b Qualifications:

1. Teading Consultant: the consultant for reading was a college
instructor teaching elementary reading at California University
at San Diego and President of California Language Experience
'group as well as lecturer at a variety of reading conferences.

O. Eye Consultant: The consultant for eye screening test was
an optometrist who was in general practice and had taken an
inservice program on the administration of the modified eye
screening program.

3. Nurse: Hearing administrator was the school nurse who possesses
a Health and Development Credential and also had received a
credential in the. administration of hearing tests.

4. speech: The speech consultant has a degree in speech therapy
from Stanford Univetsity, was Chief Speech Therapist at
chtldrents Hospital, San Diego and was speech pathologist for
San Diego Speech and Hearing enter.

5. Teachers: All staff members have valid California credentials.
6. Instructional. Aides: Educational background ranged from high

school diploma to graduate of a four year university program.
/. Teacher Aide Consultant: Professor of Education at San Diego

State College, Director of `'Title III Reading Project utilizing
teacher aides.



6

Organizatiqqal Details
Seto,

1. What is the period of time covered by your report?
2. How much of the entire program does this cover?
3. Whore were program activities located?
4. What special physical arrangements were used in these locations?
5. What provisions, if any, were made for periodic review of the program?
6. What important decisions were made on the basis of such reviews?
7. What provisions, if any, were made for inservice training?

1. This report covers the past school year 1972-73.
2. This period of time, therefore, covers 1/3 of a three year project

which was begun in July of 1970.
3. These program activities have been centered at two elementary sbhools.

,Capri and Ocean Knoll, within the Encinitas Union School District,
Encinitas, California.

4. The program activities were housed within the target classrooms or
kindergarten throlgh third grade, and the only physical arrangements
necessary were the addition of a lnrge six foot table for a listening

. center and a space provided for the teacher aides' phonics and
speech therapy activities. Cost of providing the teacher aide space
'was assumed by the district.

5. Provisions for a periodic review of the program was made by the
evaluator who initially provided a review summary to each staff
member so that she fully understood what was expected. Feedback
was given by the evaluator to the project director who acted upon
specific recommendations. These observation periods occurred
9-8-72, 12-1-72, and 5-15-73. We enclose summary reports.

6. .Meetings with individual teachers and teacher aides were initiated
so that discrepancies were understood by the staff.

7. Inservice training was offered prior to the opening of school over
a one and one-half day program. Teachers were also encouraged to
make visitations to other schools which were utilizing individualized
approach, and the project director planned opportunities to discuss
specific project matters with individual teachers.
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641%

SUM1,0.1 hx,LoRT Otst
OF THE FIRST SAFER OBSERVATION PERIOD Pp4ifdo*it

The following report is a summary of in-classroom observations
of the SAFER project which took place at Ocean Knoll and Capri schools
from November 16-28, 1972. Several recommendations have been added
which should be of assistance to teachers and aides for improved pro-
gram success.

Classroom observations occurred in 18 rooms:

Kindergarten . 4 Combination lst-2nd = 2 Third. grade = 5
First grade = 3 Second grade . 4

Record Kee_ping
=Ill kindergarten and first grade teachers are maintaining lists of

alphabet letters learned by individual students.
2. All first, 3 second and third grades are maintaining phonics

sheeto and chaTts.
a. One aide in a second grade administered the phonics test

however scores have not; been recorded and follow-up activities
are not being given.

b. The 2 combination lst-2nd grades are not maintaining phonics
records and will not be testing until after the first of the
year (1973). One of these teachers has administered a teacher-
made phonics test.

c. '0ne aide in 2 third grade classrooms was absent and her records
were not available for observation.

61% LanRunqr, Experience A roach
7Thdrgarten: 2 using in( ividually as students are ready

1 nsing as total class experience once a week
1 not using at all

First Grade: not observed in use (2 rooms had pictures and stories
posted around room and another had student made LEA books in room)

First-Second. Combination: 1 used at first of year but now only with

slow students
1 not using at all (slowed down too much at beginning of year due

to not enough aide/Parent help to continue LEA follow-up)
Second Grade: 1 began individually, now using as total class project

1 uses for class projects and with several individual students
I began with three students, now not at all
1 not; using at all

Third Grade: 1 uses as class project
J. uses individually with three students
3 not using at all (2 teachers stated they were new to the project

and unfamiliar with LEA)

indi',:idqal Readinv Pr rams Develoned
56% r."--Pading groups brougnt 6TF,T1bor for a purpose

Kindergarten . 1 First-Second . 2 Third = 3

First 2 Second. , 2

18% 2. Each student reads books individually (Grades 2-3) avoiding basal

texts
Second Grade: in 1 classroom 8 students reading from library books

with the rest of the class reading half of the time from basal
readers and ,.fte other half from library books of their choice

Third Grade: two rooms reading from basal texts and library books

of students choice with each student reading at own rate
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0% 3. No contract systems in use.

28% 4. Level of individualization appropriate for class
Kindergarten = 2 Third = 2 W.fee.

First = 1
56% 5. Student assumes some responsibility for own learning

Kindergarten = 2 Second = 2
First = 2 Third = 4
One first grade room two small reading groups were being directed

by individual students reading orally
Two third grades have completely individualized programs for all

students
The remainder of classes above students assume responsibility

for their own learning after assigned tasks have been
completed and/or during free time

6. Students select options among series of alternatives
67% Kindergarten = 3 Second = 4 (observed taking place

First = 2 Third = 3 during free time)
56% 7. Students reading books individually

Kindergarten = 3 Third = 4
Second = 3

17% 8. Teacher holds conferences with individual students Third = 3

72% Teacher directs aide to perform SAFER reading and speech and hearing
activities
Kindergarten = 3 (1 aide not in room due to schedule change)
First = 3 (1 aide in one classroom absent)
Second = 4*
Third . 3 (1 aide in 2 classrooms absent)
Combination lst-2nd = 2 me' second grade utilizing their aide almost

entirely reading with individual students or in very small groups

Aide Activities Observed
11% 177dictation: First = 2
33% Phonics: Ki iergarten = 1; Second = 3; Third = 2
50% Speech + Hearing: Kindergarten = 2; First = 2; Second = 3; Third 2
33% Reading with individual students or small groups!

lst-2nd comb . 2; Second = 3; Third = 1
6% Word games: Third = 1
6% Assisting individual students around room on teacher assigned tasks

(some non-project tasks): Kindergarten = 1

11% Teacher and Aide weekly evaluate speech and hearin ro ress

Second Third = 1 of dal y

11% Teacher uses speech and hearing information to plan learning activities
First-Second = 1 Third = 1

Materials and Equipment observed in-use
33% Tape Recorder . 6 17% Record Player = 3
6% Overhead Projector = 1 11% Typewriter = 2 (Teachers')

11% Filmstrip Projector = 2 22% Phonics We Use Games = 4
6% Classification Game = 1



Activities Observed Related to Specific Grade Levels

11273WYTE,Ten:
Administer La Mesa Readiness Test . 1
Utilize Peabody Kit = 1

Utilize LEA sight method to teach basic reading concepts = 1

First Grade:
Uses Metropolitan Readiness Test to diagnose class needs . 2

1 teacher charted but no follow-up
2 teachers stated administration was too late to be of much

use to them (1 felt they already knew the students by then

and the other felt students had already done a tremendous

amount of work and learning previous to administration)

All students reading in graded reading materials

1 teacher using vocabulary acquisition from another techniques

other than LEA
Students able to print approximation of any letter by Jan., 1973 = 2

Teaches comprehension skills utilizing 5 methods:

Instruct in use of context clues while using LEA = 0

Utilizes cloze procedures . 0
Asks story related questions based on 6 comprehension categories:

Supporting detail = 1
Sequence = 0
Relationships = 0
Inference = 0
Main idea = 0
Making judgements = 0

Listens to students answers to questions making tem aware of

other ramifications or specific concepts contained within

textured materials which would alter answer = 0

Uses Directed-Reading-Thinking
activity as aid to reading comp.

Second Grade:
Uses LEIR materials in:

Talking = 0 Reading = 0

Listening = 0 Creative Writing = 2

Provides each student with card containing 7 steps = 1

Third Grade:
Teacb all phonic skills through individualized activities based

on diagnosed need = 2

Recommendations
1. Piaiiiaiecord keeping needs to be implemented in 3 classrooms at Cap'

2. LEA meterials and techniques need to be used more consistently in

kindergarten and first grades.

3. Teachers unfamiliar with LEA and those not using LEA need to observe

and/or converse with teachers who are for methods, techniques, organ-

ization, aide utilization, etc.

4. Teachers interested in individualization need to observe and gain

information from those teachers running more individualized rooms.

5. Students need to play a more active role in their own learning

other than during free time. This could be accomplished through

increased individualization and conferencing individually.

6. Teachers and aides are working too independently of each other in

most classrooms. Ideally, according to the program concept, aides

are working to aid the teacher in diagnosis towards the goal of

individualization. Teacher resistance towards phonics Fed speech
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and hearing record keeping was observed to be due largely to

the fact that most teachers do not use this information to plan

their own classroom reading activities and are not always very

familiar with what the aide is doing in these areas. One way

of handling the above would be to hold periodic meetings
specifically related to remediating any existing problems and/or

to offset possible future problems. These meetings could also

be used to increase coordination and sharing of project activities

between those teachers already carrying out SAFER activities in

their classrooms and those teachers who feel they need additional

assistance and information before they can more fully implement

SAYER into their classrooms.
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1. What were the main activities (or services) in the program?

2. How were these activities (or.services) related to specified program

objectives?
3. What methods were used in carrying out each activity (or service)?

4. What was a typical day's or week's schedule of activities for the children

(or others) who received the program?

5. How were pupils grouped for the various program activities?

6. What were teacher-pupil ratios (or.aid-pupil, or adult-pupil, and so on) in

each of these groupings?

7. How did pupils (or others) receive feedback on their individual daily progress?

8. How did parents receive feedback on their child's progress?

9. What amounts and kinds of practice, review, and quiz activities were provided

for pupils (or others) in the program?
10. What special provisions were made for motivating pupils (or others)?

11. If a comparison group was used, what were important differences in the

activities and methods used in this group and the aotivitiea and methods

used with the program group?

1, The main activities of the program might be broken down into three
2, areas: 1) evaluation of each student's need which consisted of
4,80 clinical eye screening tests, hearing tests, diagnostic phonics
5, tests, and sub-tests from 'TPA - visual memory, auditory memory,

sound blending, and grammatic closure; 2) individualiged instruction
activities within each target classroom such as language experience,
prescriptive phonics activities, enrichment reading experiences,
prescriptive speech therapy activities based on diagnosed needs
and language development through use of Peabody Language Kit,
cassette materials, and film strips; 3) parent activities such as
volunteer instructional aides and inhome speech therapy.

The first main activity of diagnosis of pupils individual needs
was carried out in many different ways; eye screening was administered
by Dr. Robert Davison, an optometrist, with the aide of volunteer
parents; hearing tests were administered by the school nurse through
the use of the audiometer; diagnostic phonics tests were administered
by the teacher aide on a pre and post test basis after pupil success
with five administered phonic activities; and lastly the ITPA
activities were carried on and coordinated by both staff and aides.
Activities were presented sequentially and performance was judged
on success on each specific activity on an increasing degree of
difficulty.

The diagnostic aspect of the main activities was accomplished on an
individual: basis. Each child was tested separately both for eye,
hearing, and diagnostic ITPA as well as phonics. The diagnostic
scheduling was carried out during the months of September and October

so that early utilization of this information could give us the
greatest assistance in providing for the needs of the child. In the
diagnostic procedure pupils were taken by grades;for example, in eye
screening 15 students were tested on a rotating basis and each child
took approximately three minutes. Again the school nurse took the
youngsters by grade for hearing tests. In all' of the diagnostic work
the entire kindergarten grades were diagnosed and only the new students
in grades one, two, and three.
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lue 40ik,iu11 was uur second main actIvit4, Lulu Wis was cax11,3d
out by prescribing within the classroom structure specific activities 'which

were based upon the diagnostic test administered for phonics and speech
therapy. Depending upon the number of needs, the child received a 15 minute
instructional period per activity in the area of speech therapy. In phonies
the aide worked with the youngsters on an individualized basis, but the
teacher was more group oriented in her instructional methods. This latter
activity was a daily program for the child. Language experience was em-
phasized on a daily basis in the kindergarten through dictated stories
and continued through grade one with a somewhat reduced time factor because
of additional requirements at the first grade level. The enrichment activi-
ties occurred on a daily basis; hoNever, the youngsters rotated to interest
areas and they did not receive the same treatment each day. Language en-
richment was treated on a daily basis.

The third and last.main activity of parent participation was stressed
during the early part of the year by soliciting parents to provide ad-
ditional individualization in the classroom through taking dictated
stories, directing an oral reading program, and working on making and
encouraging game activities within the class. The inhome speech therapy
was administered through an orientation meeting whereby no more than
six parents were given the opportunity to have an aide or project director
describe the diagnostic speech need of their child and the activities to
correct the same.

6. In the individualized inclass activities, the maximum grouping would
be 1 to 15 with probably 1 to 10 ratio in most instances.

7. The feedback due to the fact that the aide was working on a one-to.-
one basis with the child was immediate. The teacher's praise was more
generalized in her group work although each of the teachers strived
to recognize the individual program of the child through behavioral

8. In most instances parents received feedback through parent-teacher

conferences or in the case of eye and hearing tests, notices were
Sent to each child needing sensory adjustment.

9. see above.

10. See above.

11. I have no knowledge.
COPI
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inetrugtional Eftinmont and Matimitill

1. Wore spacial materials developed or adapted for the program? How and
by whom?

2. What other major items of equipment and materials did the program
require? In what amounts?

3. How were key aids and materials used in connection with the various
program activities?

4. If a compari3on is being made between program and nonprogram persona,
,were there impoitant differences between these groups in kinds and
amounts or materials provided, or in methods of use?

1. Special materials developed and adapted for the program were:

a. An augmented activity listdeveloped by Mrs. Frederieka Zink
from San Diego Speech and Hearing Clinic on visual and auditory
memory, sound blending, and grammatic closure. She not only used
these activities but found three other sources and made a com-
posite plus took suggestions from teach aides and teachers to
refine the activities. The needs on this particular activity
were determined by the teacher aides who administered the screening
tests in the above areas.

b. Dr. Treadway's phonics test was a second piece of material that
we developed. We used it for determining phonic needs, and we have

a second test that is used to determine each child's improvement.

c. A third adapted piece of material is in the vision testi..g area.
San Diego County Optometric Association provided us with forms which

we are continuing to use with staff and with parents. This material

gives the sk:hool data relative to the optometric findings. The

parent referral describes these findings and suggests further diagnosi

d. We adapted Dr. Silvaroli's Informal Classroom Reading Inventory
and did use this for determing comprehension shills. The inventory

was administered by the aide as well as the phonics test.

2. Enclosed is a list of equipment and materials that was utilized in

the program.

3. In our materials listing under "Test Materials" these items were all
administered in the first of tho year to determine student needs. With

the exception of the Reading Readiness and the Cooperative Primary

Test the instructional aides administered the test. The latter tests

were administered by teaching staff.

Speech materials were utilized in the classroom by both aides and

teachers. In the majority of cases such as using the Sequence Pictures

through Picture Sequence Cards in the list, the material was used in

either a very small group or in a onJ-to-one situation with the

child. The Peabody Language Kit was usually handled in the classroom

setting with the total class.

The reading materials listed were utilized in'various ways. Miami
Linguistic Readers were used with youngsters who had difficulty in
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English and were primarily Mexican uxtracton. The Encyclopedia Britanica

materials were used to motivate creative writing situations in the classroom

by the teacher and gave assistance to the teacher with oral language im-

provement.

The Wise Owl Series was used to give the child graded materials so as to

not overly challenge the youngsters in his vocabulary reinforcement reading.

This is also true with the Beginning Reading Series by Dr. Seus and the

Scholastic Paperback Series. These materials were housed in classroom

sets and used by each project classroom teacher.

"Phonics We Use," a kit of phonics games was used as a free-time activity

during the reading period as an individualizing approach and was used to

specifically help youngsters with specific phonics needs as previously

'diagnosed. Teachers and parents would develop classroom phonics games

to continue this reading individualizing.

Student Folders were used to maintain language experience stories and

vocabulary words with each child which helped increase the child's sight

vocabulary and experiences with word and phonics development.

3-M Wallensak tapes were placed in each building and were used on a need

basis by the project staff.

The audio-visual equipment purchased was used to individualize the reading

program within each classroom. The overhead projector was used for

vocabulary development for use with the State Series in Reading which

were placed on transparancies. The Cassette Tape Recorders were placed

in each project classroom, and the teachers had three sets of materials to

individualize. One was Sights and Sounds, a series of books and tapes

emphasizing a literature approach. Book Bags was a set of again stories

on tapes with the books. Teachers had blank tapes and used many of their

Scholastic paperbacks placing the stories on the tapes narrated by staff

as an augmentation to the reading/listening program. Match and Check

is a vocabulary development program for the kindergarten and used by each

project teacher at the kindergarten level. Alphabet Stepping Stones was

purchased as an opportunity for children to practice their initial alphabet.

Film Strip Projectors were placed in each classroom as an individualizing

approach for reading and teachers used this as a learning center for stories

or film strips and other such areas that students might show interest in.

The Primary Typewriter was utilized by staff to develop creative stories that

were intended for book production. The Listening Table was used as a class-

room center for the tape recorder and headsets as a listening area.

4. Yes, there was differences. The control schools did not have the added

materials or equipment for individualizing nor did they have the opportunity

for inservice to the extent that the exp, imental schools received.

feel that the experimental schools provied more testing and more individu-

alization with regard to pupil need.
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BNCINITAS UNION SCHOOL DISTRICT
Encinitas, California

SArah rAVJAIUT

Equipment and material inventor":

Speech Materials

* reabody Language. Development it
* Sequence rictures
* Association rictures
* spatial melationship Cards
w Auditory-ramiliar Sounds
* pre-Writing uesign cards
w Color Blocks
/ ricture sequence Cards

Test Materials

* Informal heading Inventory (bilvaroli)
* Phonics Test kw,. Gerald ireadway)
perception Test Or. Marianne Frostig)
Templir-narley Articulation Test
Illinois Test of Psydholinguistic Abilities

(Grammatic Closure, Auditory Closure, Auditory Memory,
Visual Memory, Sound Blend ing)

Metropolitan Readiness Test (?ix'st Grade )
Cooperative Primary Reading Test (Second and Third Grade)
Apell Test (Kindergarten)

Readins Materials

Miami Linguistic Readers
13 Titles - 5 copies /title
13 Manuals

* Encyclopedia Rritannica
Early Childhood Language Development Guide
Language Experiences In Reading (Level 1 or 2)

* Wise Owl Books - Kin/der Owl, etc.
Rhineholt & Winston

* Phonies 1e Use - Learning Games Kit
Lyons & Carnahan

* Peginning Reader Series - Dr. Seus
Cat In The Hat
Cat In The Hat Conies Back
Horton Hatches The Egg
Horton Hears A Vihol
And To Think That I Saw It On Mulberry Street
How The Grinch Stole Christmas
If I Ian. The Circus
If I Ran The Zoo

* Available Inclass
A Available In Building
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Equipment and Material Inventorz (cent)

* Scholastic Paperback Series
Picture Story Books
Easy-To-Read Titles
Favorites Old and New
Fiction Titles

/ 3V Wallensak Cassette Tapes
/, Book Bags - 14 sets total
A Sights and Sounds
* Match and Check - Kindergarten
* Alphabet Stepping Stones - Kindergarten
/ Primer and Pre-Primer Overhead Transparencies
* Student Folders

IndividulglEIDISAIRLIAlaajaLLEEEal

* Cassette Tape Recorder
.* Headsets (8 stations)
* Executive Filmstrip Projector
0 Overhead Projector
/4 Primary Typewriter (2)
ikListening Station (1 table per classroom)
* Cassette Tapes

* Available Inclass
/4 Available In Building



1. From what sources were program funds obtained?

2. What was the total cost of the program?

3. What period of time was covered by these funds?

4. What is the per pupil cost of the program? What was the formula for

computing this figure?

5. How does the per pupil cost of the program compare with the normal per

pupil cost of the schools in the program?

6. Where can the reader get more detailed budget information?

7. Of the total cost of the program, give rough dollar estimates of

developmental costs, implementation costs and operational costs.

8. Give the costs for the entire project period by budget categories

(i.e., professional salaries, contracted services, etc.).

1. Funds were obtained through the ESEA, Title III, Program.

2. Total cost of the program was $69,737.00.

3. Period of time covered was July 1, 1970 through June 30, 1973.

4. Per pupil coat of the program was $23.90. Per pupil costs under

Developmental Costs, Implementation Costs, and Operational Costs

for the entire three years were added together and divided by

three (3) to obtain the overall per pupil cost of the entire program.

5. Normal per pupil cost in the district is $696.00. with the program

per pupil cost approximately .0035 per cent of the total district

per pupil cost.

6. More detailed budget information can be had from Mr. Lloyd O'Connell,

Project Director.

7. Developmental Costs $8,080.00; Implementation Costs $19,072.00;

and Operational Costs $42,585.00.

8. Entire costs by budget categories include:

Professional
$ 4,003.00

NonProfessional
28,315.00

Contracted SerVices 20,023.00

Materials and Supplies 6,999.00

Travel
1,038.00

Equipment
9,283.00

Other
76.00

Totals
69,737.00
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1. What role, if any, did parents have in the program?

2. Wore meetings held with parents? Why? How often?
3. What role, if any, did various community groups have in the program?
4. Now was the community kept informed?
5. If problems with parents or the community affected the program, what

steps, if any, were taken to remedy the situation?

1. Parents were used in several ways:

a) As volunteer aides in the classrooms helping youngsters in
additional reading circles taking dictated stories, working
with phonic needs, and assiting teachers in making phonic
games.

b) Doing inhome speech therapy activities using materials provided
by the school and seeking further diagnostic evaluation in regard
to their child's eye and hearing screening recommendations.

2. Several meetings were held with parents to evaluate the program
and make recommendations for change. Meetings were not held
with parents on a regular basis. At the first of the year those
parents whose children were identified as needing inhome speech
therapy came for an orientation program once. We had one
evaluation meeting.

3. The San Di..1go Speecn and Hearing Clinic was vitally concerned
about the research results on the speech activities. Their
intent was to utilize this material to augment their pre-school
program. They loaned us Mrs. rrederieka Zink who trained our
staff in administering and processing the activities with refer-
ence to visual and auditory memory, grammatic closure, and sound
blending. She also gave us feedback on how effectively the
inclass activities were being carried on.

The San Diego Optometric Society worked very closely with us in
administering eye screening tests, trained the optometrist in the
'rodified Clinical Eye Screening Approach,and continued to give us
supportive help.

California University at San Diego wo rked closely with us on two
aspects of the program: 1) evaluation and 2) cooperating in supplying
a reading specialist to provide for inservice and extention of our
inclass activities. The University also coordinated a college
'credit program on reading.

4. Articles appeared in the local paper concerning the program, the

par ants were informed of their child's needs through contact by
the nurse, and the results and progress of the children were made
known through parent-teacher conferences. An evaluation report
was given to the local school board by the evaluator in July of
each year of the program. The project director made oral presen-
tations to parent groups, and articles were written that informed
parents about aspects of the program. These articles appoared in
the school Parent Teacher Association Newsette.

over



5.* 'Wetad no problems with parents and, therefore, our program was
implemented alongthe lines that were planned.

COP,
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Snecial FactcTs 4'

For use of potential adopters of the programs

1. What modifications of the program are possible?
2. What are the suggested steps in adopting this program?
3. What are some things others should avoid in adopting this program?
4. Can the program be phased in, beginning on a small scale? How?
5. Can parts of the program be adopted without taking the whole program?

What parts?

1. The program may be adapted in parts; for example, school districts
in their educationally handicap ped programs could use the speech
therapy part which covers auditory and visual memory, sound blending,
and grammatic closure. The same program could be used on a need
basis within a normal classroom if the child was lacking in
grammatic abilities or one of the modalities of visual or auditory
learning style.

The eye screening has been adapted by many San Diego County schools,
and this takes the local or county effort of the Optometric group.
The optometrist must be interested and be willing to train their
members in this approach. The research is from the University of
California, School of Optometry, Uodified Clinical Eye Screening
Program from the Orinda Program of 1957.

The phonics program can be taken in total if the district is
willing to support followuvactivities that would meet the particular
needs of the child. This could be done through phonic game con-
struction or commercial purchases.

The hearing or sensory aspect of our screening was accomplished
through the use of an audiometer and a certified school nurse. This
would simply require additional training by the nurse and the pur-
chase of the audiometer instrument.

The equipment and materials for individualizing may be purchased
as one aspect of providing an enriched .reading experience for
children either in a multi-learning center or classroom setting.

2, see above

3. In the speech therapy aspect, I would avoid the use of certified
personnel in giving the' tests and would train classified personnel
thereby reducing the cost of administration of the tests. The
Phonics test can receive greater useage by training a classified
person to administer the test Since the teacher does not have the
time and sometimes the energy to do a complete classroom survey.
On the eye screening program I would careful not to say that
the test was diagnostic and the term "screening only" should be used.
It might be a good idea to discuss the screening program with both
the local optometrist as well as the local oculists. It might be
pointed out to both parties that in the original study, optometrists
and oculists were involved. On the inhome speech therapy activities
we found that we did not meet all the parents whose children needed
assistance, and a more personal approach would probably improve
the program.

over



We would recommend that the instructional aide who would be working
with the child might be instructed to make the home contact and to
relate her inclass activities to inhome program. This could be followed
up by a special orientation program on inhome activities.

4. The programcan be phased in, and i would say the best place to
start would be kindergarten. For example, the eye screening
could be started in kindergarten the first year, and then the
second year again test the kindergarten students and any new
students in the first grade who did not receive the eye screening
in kindergarten the first year. The same procedure would follow
the third year, but then pick up new first and second graders
and so forth. This could be done with the speech therapy activities
using the aides at the levels that you want to incorporate as well
as with the phonics acttvities. We had our aides work for three hours
per day and used them in each class for a one hour block. Teachers,
therefore, arranged their reading programs on the basis of the
scheduled aide's time.

5. Any part of theprogram can be adopted, and the total program need
not be taken in order to have any one phase be. successful.



BEST COPT AVAILABLE
piasejninatiork .

Discuss how project information was disseminated during the past budget
period.

1. Provide an estimate of the number of unsolicited requests for informa-
tion from both within and outside the project area.

2. List the number of visitors from outside the project area.

3.

4. Provide the total cost of dissemination including prior budget periods
(if possible).

1. The unsolicited requqpts for information came from two sources;
a) letters - we probably received one half dozen inquiries and
did send letters to the people requesting information and b)
telephone calls - I received a total of four calls over the year.

2. Visitors from outside the project was one consultant from
Sacramerto in reading research.

3. Cost of dissemination was assumed by the district and probably
& ran about $12.00. Cost of total dissbmination for the entire
4 project budget period was

Provide the cost of dissemination during the.last budget period.

+7

Alf4084-
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Choosing Participants

1. Choosing Participants

Program participants consisted of all kindergarten through third grade

teachers and students at Ocean Knoll and Capri Elementary schools.

In addition, eight SAFER aides were hired as program participants.

2. 2129921.gsoutRalosalima

The Comparison group consisted of all kindergarten through third grade

teachers and students at Central and Pacific View Elementary schools.

It should be noted here that the one kindergarten teacher at Pacific

View was a target teacher during 1970-71 and 1971-72.

3. Participants Involved in Other Programs

31 (10%) students at Ocean Knoll were involved in Title I for

reading and math.

4. Participants LeaviAg. Program

.& Program participants leaving the program

1
No. students

K : 1 : 2

17 : 12 9 155.

It should be noted here that 20 kindergarten to third grade

students transferred from Ocean Knoll to Capri in the middle of the

school year and four project participants transferred into control

schools.

TOT
53

6. Participants Added

102 new students were admitted into the two target schools throughout

the school year. These new students all received the SAFER reading

program but they did not receive the speech and hearing testing and

activities.

Two additional teachers (1 first-second grade and 1 third-fourth

grade) were hired at Capri in January, 1973.
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7. Participants With p2sg Attendance

None

Participants Attend Voluntarily

Program participants did not attend voluntarily. SAFER teacher

and parent aides volunteered for program participation.

9. Evaluation Group Portion of Program Group

Reading: The evaluation group consisted of all kindergarten through

third grade students and teachers in the two treatment schools.

Vision, hearing and speech: The evaluation group consisted of
kindergarten students, new first through third grade students

and students needing retesting from last year, 1971-72, who were

diagnosed as deficient in one or more screening areas.



Describing 2articiuknits

1. Participants Receiving Program

All student participants received the reading and diagnostic-phonics
remediation programs. Those kindergarten, new first-third grades
and first-third grade students with diagnosed deficiencies from
1971-72 who fell below the selection criteria scale score on the
ITPA received inclass speech activities. The exception was eight
Spanish speaking children and nineteen Title I students at Ocean
Knoll who did not receive grammatical closure activities.

2. Number, Age and Sex of Participants Receiving Program

to Students receiving reading program (pre-post) I

4.

Table 1

OCEAN KNOLL

CAPRI

Total

GRADE LEVEL

IC

B :G

1 2 3
TOTBIG BI#

G
,

B : G

-- f .

I

40 :

10 :
1

30

16

1

40: 33
1

31: 20

I-.

43 :

17 1

-....-.

40

15

-.......-- - - . _...... .

32 1 41
I

31 : 30

.... ... . -

299

170

96 124 115 134 469

A total of 244 or 52% of the target participants were boys and
225 or 40 were girls.

Students receiving Speech Activities in one or more areas s

Table 2

OCEAN KNOLL

CAPRI

Total

GRADE LEVEL

K 1 2

B : G
3

B G
TOT

B ; G B : G

11 : 11

1 2

.

9;

4;

6

7

4'

4;

10

1

7

1i

8

3

66

23

25 26 19 19 89

Eighteen speech deficient students did not receive remediation

activities due to the fact that they were either involved in Title

or primarily Spanish speaking children. Five kindergarten students

did not receive speech activities due to a clerical error.

50



Hearing

422 target students (344 at Ocean Knoll and 78 at Capri) and 274
control students (163 at Central and lll'at Pacific View received
hearing screening. 48 (11%) target students and 20 (7% control
failed initial screening. A recheck was made and found 13 (3%)
target students and 9 (3%) control students needing further examin-
ation. Four target and two control deficiencies were known about
prior to screening.

Vision s

398 target and control students, including St. Johns School, received
vision screening. 38 (10%) students failed (14 at Ocean Knoll, 6 at
Capri, 7 at Central, 8 at Pacific View and 3 at St. Johns School), and
22 (6%) were considered borderline to be rechecked next year.

5. Achievement Scores

Pretest standardized reading test scores were available on all
students. ITPA results were available on all kindergarten, new
first-third grade students, and students found to be deficient at
post-testing last year, 1972.

6. Special Characteristics

28% of the target population have Spanish surnames.
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Measures Applied,

Reading s Apell Test K)

Metropolitan Reading Readiness Test 1-Pre)

Cooperative Primary Test 1-Post, 2 and 3)

Speech,Illinois Teat of Psyoholingustics
Auditory closure, grammatical closure, auditory memory,
visual memory and sound blending (K and new 1-3 students)

Visual Modified Clinical Approach Screening (K and new 1-3 students)

Hearing $ Hearing Screening (K and new 1-3 students)

Phonics s Phonics Test (1-3)

2. Measures Matched to Jectives

Standardized test measures are those used by the District and the

State in the District test program. All other tests utilized were
recommended by specialists to diagnose deficiency areas.

3. Measures Matched to Pupils' Capabilities

Appropriate level standardized tests were administered at each

grade level.

4. Observers

The observer, in her second year, was trained by the project

evaluator. She attended the inservice workshop and had numerous

discussions with the Project Director.

5. Testings

Standardized pre-post testing was in October and May, a time lapse

of eight months. Vision screening was conducted during October

and hearing screening was conducted throughout the school year.



1. Data Obtained1

Reading ;

?mooting pit%

K - raw scores (only available)

1 Pre-Siled, I Post - grade equivalent scores
Mies not compatable with Pre test)

2 and 3 - grade equivalent scores

Speech s Scale scores and percentage of activites
completed

Vision and Hearing s number of corrections

Phonics s incomplete data

Classroom Observations s degree of individualization

2. Measures of Central Tendency

Means

3. Measures of Dispersion

Standard deviations.

4. Graphs and/or Tables

Table 3 following graphically represents target and comparison grade
level reading gains. All other tables appear throughout the evalu-
ation section.
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Table 3

PRE-POST READING GRADE EQUIVALENT RESULTS

FOR TARGET AND COMPARISON GRADE LEVELS

4) Target Group

0 Comparison Group
1

1

No
Pre I

G.E

U,U 9 I

4° ,
1,

0
1,ks$

I

i

1st Grade 2nd Grade 3rd Grade

1: 2 3

Nominal Grade Level

1
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Analyzing, au

1. Data AnalYsis

Readings Post test analysis of variance between target and com-
parison groups for each grade level.

Speechs Correlation between the degree prescription was followed
and gain on disability measure (ITPA subtest gains).

Reading and attendance: Contingency correlation between attendance
and standardized achievement reading gain.

2. Basis fa Judging the Progress of the Program Group

Success of the program group in comparison with the control group.

3. Comparisons Drawn from Subsamples

Comparisons were drawn by correlating the degree prescription was
followed and gains on reading achievement tests.

4. Evidence That Those Who Attended More Gained More fon The Program

None (Note Appendix s The Relationship between Attendance and
Achievement)



Interim ObJectlym mai Findino

Two sections. have been used to report interim
objectives and their findingss

I. Only reports the findings of objectives
1.0 and 2.0.

II. Reports the major functions carried out
under 1.0 and 2.0 (in table format).

40,

ge4

.1
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I. Antoci:a 4b 4egtive and Findinia

1. Interim ObJectives

1.0 To diagnose and treat sensorily deficient kindergarten and
primary children.

2.0 To individualize the kindergarten and primary reading program
utilizing sensory information.

2. Finklinga

1.0 Eye screening.

The optometrist was rehired and trained three parent aides who
assisted in administering eye screening (note confirmation letter
in Appendix). The school nurse reported. results to parents and
reported follow-up home referrals.

Table 4 RESULTS OF VISION SCREENING REFERRALS

Total number of target and control students screened t 398

K 1 2

Vision Screening Referrals Target 7 4 5
Control 6 5 3

Vision corrections or under Target 4 4; 5

doctor's care Control 4 4 3

Non-correction Target 3 0 0
Control 2* 1 0

11Total

4! 20
1 15

4 17
1 1 12

0 ! 3
0 ; 3

* To be checked during the summer

85% of target and 80% of control students either had vision
corrections or are presently under a doctor's care.

Hearing Screening

The school nurse screened 422 target and 274 control students,
reporting the following results

Table 5 RESULTS OF HEARING SCREENING

Total number of target and control students screened t 696

IC 1 2

Hearing Screening Referrals Target 20 7 9
Control 9_ 7 3

Students failing recheck Target 6 3 2

Control 5 1 3

1 :Total

12: 48
21_ _21

2: 13
01 9

3% of target and 3% of control students upon re-examination
were found to have hearing deficiencies which were reported'to

parents and teachers.



The speech pathologist was rehired and trained four parent aidesto

administer speech screening tests (note confirmation letter in

Appendix).

All target kindergarten, new first through third grade students and

students found to be deficient at the end of the last year (1971-72)

were administered five subtexts of the Illinois Test of Psycholing-

uistics Auditory Closure (AC), Auditory Memory (AM), Grammatical

Closure (GC), Sound Blending (SB), and Visual Memory (VM).

Table 6

OW/. 00

1

NUMBER OF K-3 STUDENTS FOUND DEFICIENT AS A RESULT OF
PRE SPEECH SCREENING

New students

1

2

3

Total

Retested Students 1

2

3

Total

No. ' No. found
Screened: Deficient

122

43

39

38

' 42

I18

12

10

(34)

(41%)

(30%)

(26%)

242 82 (33%)

19

20

17

'13

I 14

10

(68%)

(70%)

(58%)

56 (66%)

AEI AM AC vm GC SB

2 12 8 24 19 7

0 4 12 9 5 2

0 3 6 5 5 1

0 0 5 2 5 0

2 19 31 40 34 10

2 6 3 1 9 0

0 3 4 1 12 0

0 2 1 1 7 0

2 11 8 3. 28 0

Table 7

%age OF STUDENTS MEETING CRITERIA AT POSTTESTING

I

AM AC VM GC SB

1 75 67 83 i 37 100

2 33 i 80 60 9

3 100 75 0 10

Total 67 71
i 57 17 100



A total of 242 K-3 new students and 56 1-3 students retested as
a result of having diagnosed deficiencies at posttestin last year

(1971-72) were administered the ITPA. Those 82 (33%) new and 37
(66%) retested students found to be deficient in one or more areas
received speech activities administered by SAFER aides. Percentage
of students meeting criteria, a scale score of 30 or above on the

ITPA, are noted in Table 7. Kindergarten students also received
speech activities; however, the majority of the activity sheets were
misplaced and not available at this time.

Twelve Title I and Spanish speaking students did not receive activities.
It should be noted 32% of new students tested and 75% of retested
students had Spanish surnames, making a total of 46% Spanish surname
students with speech deficiencies.

Mean pre-post ITPA snbtest scores are recorded in Table 8.

Table 8

MEAN PRE-POST ITPA RESULTS

A M A C V M G C S B

N ' Pre
1

Post N
1

'Pre Post N
1

1Pre Post N
1

!Pre
1

Post NI Pre Post

1 0 ; 27.2 26.4 5 126.6 23.6 18!26.1 32.3* 13 !. 25.0 27.9 4i 25.8 39.5*

10: 27.2 30.2* 12 ! 23.3 30.2* 8:25.8 34.4* 14:21.4 24.1 2:27.5 33.5*

4 27.5 30.3* 7 :27.0 32.7* 4 '26.5 33.6* 14:19.2 18.5
t

1 - -

2; 28.5 28.5 5 :26.2 33.2* 321.7 29.0 10: 19.6 21.3 1 - -

* Successfully met criteria s scale score 30 or above

The results in Table 8 represents mean scores for all pre-post
administered, not excluding those students who did not receive

activities.

Correlations were made between the percent of activities completed

successfully and post test ITPA disability scores (Note Table 9 ).

No relationship was found between the percent of prescribed exercises

completed and post test disability scores. This being the case no

purpose could be served by co-varying the number of activities to

determine their effect on reading achievement as described in the

proposal.

In-home speech correction: Six meetings, one at Capri and five at
Ocean Knoll, were held for all parents whose children were diagnosed
with speech deficiencies. No parents appeared at Capri, possibly
due to a very rainy night, and cne out of six parents notified appeared
at Ocean Knoll. One parent log sheet was returned.



T
a
b
l
e
 
9

C
O
R
R
E
L
A
T
I
O
N
S
 
B
E
T
W
E
E
N
 
A
C
T
I
V
I
T
Y
 
A
N
D
 
P
O
S
T
 
T
R
E
A
T
M
E
N
T
 
D
I
S
A
B
I
L
I
T
Y
 
S
C
O
R
E
S

A
c
t
i
v
i
t
y

G
r
o
u
p
 
S
i
z
e

C
o
r
r
e
l
a
t
i
o
n

A
r
t
i
c
u
l
a
t
i
o
n

*

A
u
d
i
t
o
r
y
 
M
e
m
o
r
y

1
4

-
0
.
2
8
0
0

A
u
d
i
t
o
r
y
 
C
l
o
s
u
r
e

2
0

-
0
.
0
0
5
1

V
i
s
u
a
l
 
M
e
m
o
r
y

1
6

-
0
.
0
9
8
4

G
r
a
m
m
a
t
i
c
a
l
 
C
l
o
s
u
r
e

2
9

0
.
3
2
7
1

S
o
u
n
d
 
B
l
e
n
d
i
n
g

*

*
 
N
o
 
p
u
p
i
l
 
c
o
m
p
l
e
t
e
d
 
a
c
t
i
v
i
t
i
e
s
,
 
h
o
w
e
v
e
r
w
e
r
e
 
a
d
m
i
n
i
s
t
e
r
e
d
 
p
r
e
 
a
n
d

p
o
s
t
 
s
u
b
t
e
s
t
s
 
i
n
 
d
e
f
i
c
i
e
n
c
y
 
a
r
e
a
(
s
)
.



6/

2.0 Individualization occurred in a variety of ways in 14 our of 18

(77%) classrooms. Where "individualization" was never defined

in terms of the SAFER project and each teacher was left to

define in her own way how she would individualize her reading
program, the following breakdown represents the observation

findings s

Kindergarten s 2 our of 4 (50%) teachers successfully carried
out the SAFER program using LEA as specified
in the proposal with individual students as
they were ready.

First Grade $ 3 our of 5 (60%) teachers used LEA. Reading
organization (1) 5 flexible groups with 1 student
reading individually in library books; (2)

students reading individually and in partner
reading, 3 groups for skill work only; (3)

individually and in pairs of two; (4) and (5)
students reading in small groups of 4 to 6
students based on ability.

Second. Grade s 3 out of 4 (75%) teachers used LEA with
individual students at the beginning of the year.
Reading organization (1) 3 reading groups; (2) 4

ability groups with teacher listening to each
student read orally from basal reader; (3) 6 skill

groups reading half in basal texts and half in

library books; (4) 6 groups in basal texts.

Third Grade $ 1 out of 5 (20%) teachers used LEA with Title I
students and as class projects. Reading Organ-
ization (1) 3 groups with 1 group reading
individually at own rate; (2) 7 students reading
individually, rest in groups of 6 to 8 students;
(3) (4) (5) students reading in basal texts and
library books at own rate.

3. Success or Failure

1.0 Speech, hearing and vision diagnosis was successful. Eye treatment

follow-up was 85% successful and hearing rechecks were 97%

successful. Speech treatment was successful in part.

2.0 Classroom-individualization was successful in part.
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4. Gfinen4qed _Findings

1.0 Adequate and consistent consultant. training and follow-up
and demonstration training can be invaluable in insuring greater
2.0 project success.

5. Causative Factors,

1.0 With the exception of two speech workshops at both target schools
and two follow-up observations, aides had no further contact with
the speech consultant. Aides at Capri were mostly new and
needed more consistent supervision.

2.0 Although 77% of SAFER reading programs were individalized in
one form or another, no reading consultant was hired to maintain
and to strengthen the SAFER program. Six (33%) teachers were
new to the program in September and two teachers were hired at
Capri in January, requiring additional training and assistance
in setting up their reading programs using SAFER methodology and
materials.

The term individualization was not defined specifically for this
project, resulting in programs being slightly individualized to
completely individualized without uniform SAFER guidelines.
Speech and phonics activities were primarily administered
individually or in small groups of two to four students, however,
SAFER aides carried out these activities. Teachers directed
aides in these activities and a variety of other reading
activities, with the exception of two teachers did aides and
teachers work together utilizing all information available to
assist the individual student.

6. Unanticipated Findings

None
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?toilet Obiective Fix dinss

1. Ptoiect Obiective

The project mission is to achieve six months more growth in the

reading skills of kindergarten and primary pupils in the schools

implementing this enriched and individualized program of reading

instruction than in schools using the conventional reading pro-

gram..

2. Findings

Post test differences between control and experimental groups

(schools by treatment collapsing factor A - schools) showed no

significant difference between the two groups.

Table 10

RESULTS OF POST TEST DIFFERENCES BETWEEN

TREATMENT AND COMPARISON SCHOOLS

Grade F results Significance,

K (complete results obtained from only / control olass)

1 3.06850 Non-significant

2 0.07745 Non-significant

3 1.08950 Non-significant

At each grade level the combined target-control samrle approximated

200 pupils. F(1,200) .05 = 3.89. Thus, for the three grades where

complete data were obtained differences between the target and control

groups on the post tests were within chance levels and are unlikely'

to represent trends or other real differences.

Table 11 records individual classroom gains at each grade level

for target and control schools. The two groups gain scores from

October to May roughly resemble each other showing little or no

differences between the two groups. First grade test scores are

reported separately for two different tests were administered at

pre and post testing yielding incompatable comparisons for gain

scores.
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Table 11

TARGET AND CONTROL CLASSROOM MEAN READING GAINS

Co trol
Pre 1

X I Gain s.d. N
Pre I X

X I Gain s.d.

Kindergarten
(Apell -

raw score)

23
24
24
22_6

93

8 I

8 I

8 1

8 1r
8 1

3.04
2.08
1.95

.72

1.96

2.26
1.95
2.10
2.2,5

24

Incomplete

7 i 3.12 1.98
I

test results
L

Second Grade
(CPT - G.E. )

25
27
26
29

107

2.1 i
2.0 1
2.2 1
2.3;

1

12.2

.96

.92

.79

.64

.82

.56
.69
.62
.7

29
12
2,5

66

1.9 i 1.23 .91
2.5 i 1.01 .74
2.1 I .74 .50

r
. 1 _i 1.00

Third Grade
(CPT - G.E. 23

24
23
21
29

, 120

3.3 1
3.2;
3.4 ;
3.3 1
2.6t
3.41

.

.56

.53

.47

.42

.50

.45

.55

.64
.73
.18

24
11
26

f 61

_.,2

3.1 1 .60 .57
r3.7 1 .53 .55

3.6 1 .12 .53
t

1 3.4 1: .38

FIRST GRADE MEAN %iles ON THE MRT AND POST CrT GRADE EQUIVALENTS

Pre Post Pre Post
N X X s.d.

.74
%

,__

.86 23 83 2.5
.77

First Grade 21 73 2.5
22 74 2.0.60

.26
24 81

(Pre -MET 27 81 2.2
24 61 1.7.80Post -GCE) 23 79 2.0

.68
GPT.E.) 1.9

____
22 70 j 1.7 2Z.__ . L

69 72 42117 ,....77 2.1
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3. Success

Due to non-significant differences between treatment and comparison
groups the project objective was unsuccessful.

Generalization of Findings

The findings are not generalizable.

5. Causative Factors for Unmet CtOectives

a. Individualization (2.0) was not operationalized for SAFER.

b. SAFER materials and techniques were not uniformly implemented.

o. No reading consultant was hired (2.1) to maintain the SAFER
reading program and to demonstrate individualization techniques
for teachers and aides (2.5).

d. Not all teachers used SAFER prescribed activities and techniques
and not all teachers ul..lized diagnostic information to plan an
individualized reading program.

e. The Apell test for kindergarteners and the Cooperative Primary
Test for third graders did not accurately measure gains made
by all students for 17% of Kindergarten and 25% of third graders
scored in the 90th Ale of the test at pretesting in October.

6. Unanticipated Fi a

None
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APPENDIX

SUMMARY OF MEASUREMENT DATA BY GRADE LEVEL

SUMMARY OF OBJECTIVES ACCOMPLISMD

SUMMARY OF PROJECT VS COMPARISON GROUP GAINS
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The $elationshi, Aetween Attendance mg Achievement

Contingency coefficients were obtained (chi-squares as reported) at .

each grade level to estimate the influence of attendance on reading
gains at each grade level. The size of the matrix is reported in
parentheses immediately following the grade levels

Grade Chi-square, Probability of Importance

K (4x7) .26.0130 p (df=24) greater than .05

1 (Pre-post tests different with an unknown relationship)

2 (5x5) 17.6079 p (dfft16) greater than .05

3 (7x8) 57.8667 p (df,449) less than .05

At one (third grade) cf the three grades reported the contingency correla-
tion is within the five percent probability level of significance, meaning
that were it an isolated result it is very unlikely that by chance alone
would achievement have been that associated with attendance to the reported
degree. As obtained results these are somewhat 1^ss convincing when con-
sidered in concert with the non-significant contingency coreelations at
the two other grade levels (Kindergarten and second grade). Also, inspect-

,

4 tionof the contingency matrix fails to turn up an expected trend - a
phenomenon, not only of the third grade result but repeated for second
and kindergarten as well. In short, a relationship between achievement
gain and attendance was not found.



APPENDIX

CONFIMRATION LETTERS

/

85



LOs 4) 4 a s 4. a %. %Atli e ws 1. .1.11 KO:A. t t0
A UIVISION O: 4201!.

-11.;mobren'S Man CarrreFr 1 8001 FROST MET I SAN DIEGO I CALIFORNIA 92123 1 211.1482 4 40

444

Education Evaluation Consultants
P.O. fox 9627
San Diego, California 92109

TO WHOM IT HAY CONCERN:

July 13, 1973

This is to verify the aides participating in he SAFER program for the

year 1972-73 received training from me. This took the form of
workshop and individual consultation in the areas of the techniques

needed for the testing required by the pre and post assessments. In

addition, explainations were given regarding the speech exercises and

scoring procedures. The aides were observed. The aisessment procedures

were felt to be valid and reliable.

Sincerely,

,
ntelatakt) Zack CHAO)

Frederieka Zink
Speech Pathologist

FZ:mhp

Operating DIvItIons CHILD DEVELOPMENT CENTER CHILD GUIDANCE CLINIC ( CHILDREN'S HOSPITAL EASTER SEALS DIVISION I SAN DIEGO SPEECH & HEARING CENTER

(714) 218-0860014) 277.5808
0141 277-5808(714) 277.5808 277.1482



ROBERT H. DAVISON, O.D.
OPTOMETRY

1110 S. MAIN ST.

FALLBROOK, CALIF. 92028

TELEPHONII 0141 7284440

June 4, 1973

Mr. Lloyd O'Connell
Safer Project Director
910 Melba Rd.
Encinitas, Ca. 92024

Dear Lloyd:

This is to confirm that I did train the eye

screening aides that helped me with the MOT screen-

ing for the school year 1972-71.

Since ely.
/

Robert H... Davison, O.D.



COMPOWT IV - FINANCIA4

FINAL PROJECT REPORTS
and

;ND- OF- BUDGET - PERIOD REPORTS

7SZA, TITLE III

The report shall include:

. Expenditure Report
. Inventory of Equipment
. Project Phases and Per Pupil Costs
. Claim for Reimbursement

. Due within 90 days after final day of project operation.
AU other components are due on the last day of project operation.
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MAU OF INSTRUCTIONAL PROGRAM PLANNING AND
CALIFORNIA STATE DEPARTMENT OF EDUCATION 40,4 .11

DEVELOPMENT
TITLE III,

o,

Ve.s MBA
9 .. 44P

1 NVENTORY OF EQUIPMENT ACQUIRED WITH

TITLE I I I , ESEA, FUNDS

Date

yroJeat Title, Project Number

Instructions: Itemize equipment purchased (or lease-purchased) with
Title III, ESEA funds since inception of the project. List only
those items costing $300.00 or more. Enter appropriate date in
each column. The AuthorizedAgmatmust sign the certification at
the bottom of the last page of the inventory.

,

Equipment
Item

LEA Serial or
I.D. Number

Unit Cost
of Item

.

Current Location
(School/Office)

Current Use
of Item

1

2

...........................

5

6

7

8

9

10.

.

13: ......

12

13 -......-----..---.....

.

14

15

I hereby certify that the above-listed equipment is being utilized in accordance with

Federal and State Regulations pertaining to Title III, ESEA, and that the above informs-

tion represents a true and accurate statement to the best of my knowledge.

Authorized. Agent
Signature



Final Cumulative
Totals:

1784

$ 8.0.80.00

;12.95

$19.072.0Q

$32.15

$42.585.00

$71.72

PROJECT PHASES AND PER PUPIL COSTS 11 *O..

.0t49

14f 44*
No

92

At the end of the first and second yearse.report for the last budget

period. Final project reports at the end of the thilo final year

should have, in the box, the cumulative figures for all years of

operation. Carefully prepared estimates are acceptable. -Final reports

should also have the information oaths numbered lines for the past

year of operation.

1. 607 Number of pupils directly served by the project.

2. $ 2,286y00 Developmental Costs.

3..13.08

4. 4,521.00

5. $ 7.45

Developmental Costs Per Pupil.

Implementation Costs.

Imp;.cmentation Costs per

6...1.212.?300 Operational Costa.

7. $ 22.06 Operational Costs per pupil.

Definitions:

Developmental costs are those which have to be borne by
this project, but not by any district adopting the program.

Implementation costs are one -time costs that any district

would have to undergo to adopt the program, but only once.

(An example might be Capital Outlay.)

Operational costs are those that are necessary to operate

the project after implementation.
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APPENDIX M
Form FO 379
(Revised 7.70)

101>

. .

CALIFORNIA STATE DEPARTMENT OF EDUCATION
Bureau of Program Planning and Development, Title III, ESEA

.

Supplementary Centers and Services Program
(Title III, ESEA, PL

CLAIM FOR REIMBURSEMENT

93

93

roject Number

0520

Budget Period (Mo., Day, Year)
Beginning: July 1, 1972
Endings June 30, 1973

Date 'of Notification of
Grant Award

June 10, 1971

Project Continuing

Project Terminated

NOTE: A separate claim must be made for funds awarded from different fiscal years.
',Therefore, a separate claim must be made for each grant award. (See instructions
on. the back of this sheet.)

Expenditures $ 20,200

Cash advance received 12,241

Reimbursement now claimed 7,959

- OR -

Excess cash received
(See instructions for handling excess)

$

or orris

CERTIFICATION

I CERTIFY that the expenditures reported above have been made, and that all obligations have
been liquidated; that this project has been conducted in accordance with applicable laws and
regulations; that the approved application for this project plus any approved amendments are
available for audit.

%) ^

4 4 4-.4''%'^."` Encinitas _Union achool 4strict
Signature of Authorized Agent Legal name of district or organization

Superintendent 189 Union Street 10
Title Street Address

August 22, 1973 Encinitas CA

Date Signed City State

92024

ZIP Code

FOR STATE USE ONLY
PROJECT COMPLETION
AND CLAIM APPROVED

Dy

Bureau of Program
Planning and
Development
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ENCINITAS UNION SCHOOL. DISTRICT 44,44
SAFER READING PROJECT

INCLASS SPEECH ACTIVITY DIRECTIONS

The following guidelines must be followed in planning your dolly spesah
activities.

I. Ttaohers and aides should plan a one 10 minute speech sessions per
1pceoh defloieney. XXamplet A child having two diagnostic defiolencL
would receive two i0 minute sessions per week.

2. Studento may be grouped to a maximum of six on any one common deflate;
Etnmplos four children needing activitioe on auditory closure may be
grouped for at least a 10 minute period mum per week.

3. In order to setae flexibility with other :Leading activities other
than srsecth; a sae ximun of 100 minutes per week is allowed for lawless
speech aotivities. This would figure 20 minutes per day.

Mexioar.-American stuelents who do rot snow Enslish nhould be limited is
their alliv:s ectivition. Frustration does net seem evident with vim;
and auditory memory aotivites. Orammatio closure and Sound Blending
are not appropriato if the child does not have a fanotional English
vocabulary. Empluoiee the following with the blexioan-Ameriaan child&

a. Lftneenge experience
b. Peabody Lenguage Development activities
c. mulch pattern practice
d. lutoraotion with the Anglo children

5. In classrooms requiring only 20 or 30 minutes of activities per week;
it is recommended that the time be doubled or tripled but staying with
in the 100 minute maximum so as to complete the deficiency aottvitee
and then allow for major concentration in the other reading areas.

6. All children are to have at least four turns per excerotoo in auditor",;
and visual memory.

7. All examples from grammatio olosuze are required.

8. An exoeroieo must be paused on t71 4:44:3outive presentations on differ
ent days to be considered learned. A.1 many as three oonseoutive
excercicee at a time mey be given during a session.

9. Unless indicated; all children are to start with exoeroise one and
proceed in the order lilted.

10. Peel fr.)°, to malce up your own variations of a particular exoerotse.
Please indicate on the 02:06370i60 what the variation was.



.
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96

Please make comment about an exceroise is regards to its diffioulty

loyal for a partioular grade or about the examples given.

12. If any child does not reach the criteria for passing idler feu
ppmloutlap days on onesot indloate the aottvity as a
Oiffran one cilong with t the oblides grade level on tho excercise
.sheet and the scoring sheet. Go on to the next exoerolso. Return
to the diffioult exceroises at the conclusion of all thy: exoeroisos.

13. When a Wald la transferred to another room, be sure their speeoh
actoring sheet le given to the aide for that room.
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!1. FAch soqucntial r.ctivii?; r.4hould have one-half second intervals
bctucQn sounds, words, le',,ters, etc.

2. Number of itoms to be remembered for each grade levels (start

with two ite.As)

ilineernrton - four items
Firt7.t - five items
Second Grade - six items

3. Ar4 the child is workin up to the number of items to be remem-
;DcJrcd for hir cbmdc level, indicate the number of items he
reac:abered on the score sheet in the appropriate box corres-
.pondin;., to that particular exoercise.

Si.;-=WSTIO*73 FOR AUDIFPORY :ay

1. "I flu .,oins to name three different shr.pcs. You point to
thew. and so.y thco in the order I said them." (use out out

shapes or t'n; youncr children ray need objects.) The child's

namin: hr%r3 to bc in the richt sequence.

circle, trim:21e, square e. trinn,s1c, square, circle

b. squnrc, circle, trir.nle f. square, circle, trim3le, squ.

c. tri:%,v;10, F:quarc, circle 3. circle, trianle,
6. ciTcl, -qunrc, trir,m1c h. square, square, circle, tri-

,

ancle

2. 3ive thr; child ono, two then three directions. Hnve hiu
4-'1,71 fnd then follow them. Second Graders can do five

directionr;.

h,,.nd on hip -.nd juvip

b. I\Itic:1 foot, close ccrec, sit on floor
c. ,tr%nd, hn.ndr: on hcr,.d

d. elrer hc,-.6, touch nose, hrLnds.on knees

c. o71 kneef;, plc% up chrtir, touch errs
f. Touch fc.et ith both hrnds, pie.'` up book, smile

;-Lcce:1 down, hr:nds on tp.b1c, hed up, close c:jcs
ri,ht foot, turn in circle, stc.nd up, shr.lcc head

1. r fist, hend on hand,

. L:,r,nd
fin,ers, clr.p hands, touch cars

hnnds, turn. in circle, slarJzc both hands, warc
taolc.

1. Touch 'ooth ',1ndn on knees, rile, close cyer, wir.ve

3. atcv-tor One, child rt tie is the cicv.7.tor crid he

the other children :,ive the nuY.C.xr of thc floor

-.1cre thc:r 1,:..nt to ;ct off. The clev(`.trz "po:i repeats all the

floor nurerr. Kine.cr:,artmem repent four nurl:)urs, 1st !zmd-

ern repeat fi7o nubers and 2nd. 3rr.ders repeat six nuncrs.
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4, ilalzo animal sounds in a certain order and the child namos tho
animus in the ordor of thoir sounds. You may use gOld Mao
Donald Had a Farm°.

a. moo, oink, meow
b. Ina, woof, cluck, cluck
c. LIc, woof, oink
d. neigh, twoot

c. quack, noigh, moo, woof
f. moo, tweet, cr-or-orrr, noigh
s. baa, cluck, cluck, woof, meow
h. woof, quack, meow, cluck, cluck

5. Read a short story and have the child do one of tho followings
(two to throe stories are sufficient)

1. Write it down.
2. Answer specific questions

(kindorzartenors only)

actoll the story.
. Draw ploturos indicating the

sequential actions.

"Tou and Flip saw a toy story. In the store there woo toy
cats. Flip ran fast into the store. "Como back, Flip," laughed
Ton. "That is not a cat you soo. Those arc toys."

questions; 1. Ohat did Tom and .Flip see?
2. That did Flip do?
3. What did Flip really sec?

Rabbit,s birthday party will be at the farm. Mrs. Lamb will
make a Good cake. irs. Goat will bring ice oroam. islaok Pony
will have a toy organ. It will be a wondorful party l"

18

Questions; 1. Who is goins to have a party?
2. Vino is going to bring a cake?
3. That will irs. Goat bring?
4. Was it a fun party?

6. Grocery List Gamog You may want to use Grocery pictures from
.ar.sazines or the Peabody kits. Actual plastic fruits, play
anivals, etc. nay be useful. Later the Game should 1)e played
without the visual aids. "I went to the store to buy butter.
I went to the store to buy butter and eGzcs,:: eto. This can be
rdnptcd °L.o,inr,sn a trip' and. naminG itoms packed, °L.oin to
the f.rayi, and namin:.; animals soon and 9-oin,, to the rarden°
nn0 pickin various vegetables. The teacher nay vary this by
hvint; each child nano an itcm, then havins the teacher review
the ibcus and choose a child at random to repeat the list.

7. Use -.ny of the local variations c;iven in excerciso with the
ttchor nrInias the /tens. Then the child can repeat the items,
chrnGe their order. the Grocery store we can buy milk,
buttr and cass::. "At the Grocery store we can buy butter, egcs,
rmet rain ea,s, milk and butter.
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8. Give directions with colorod blocks. A picture should be avail-

able so t11,7 child can self correct his response.

a. 1:a!zo a row of throe Green blopks.
b. Put a rod blood: on top of two croon bloolcs.
c. link() a row of a rod block, a green bleak and a rod block.
d. Put a red block beside a blue and amen block.
o. Put a groen block in the middle of two blue blocks.
f. Get two rod blocks and put one on each side of a yellow block,
G. hake a row of throe blocks and put ono block on top of the

middle block.
h. En ice n sq.uaro of blocks and put ono block in thomiddle.

9. The teacher says the names of animals and the child says the
sounds the animals rake in the proper sequence.

cat-dos
pia-dos
cow-duck-cat
Goat-chick-cow

pi3-shoep-cou
horse-cat-rooster-duck
mouse -pi ;- horse - sheep -bird
rooster - horse- cat -sheep -cow

10. (lye each child three different colored crayons. Call all
three colors and have the children arrange the crayons in that
order. This gave can be varied with blocks, pictures, shapes,
etc., as long as the cuphasis is on following directions.

11. Clap laands, sticks, drum, etc. in rhythmic patterns.
lonG-short). Have the children duplicate your pattern. (This
is frequently difficult in a classroon settink and you may
want to do it only if your group is isolated.)

First Grade.

12. Give alphabet letters out of sequence and ask the child to re-
peat thou in order.

a-b-d-c c. f-h-g-i c. n-p-n-o g. q-t-r-s
o. 0-f-e-g d. f. j-l-k-m h. s-u-t-v

13. Kayo each child repeat;

a. full nano is d. The natacs of the people in ny
b. nddross is fnmily arc;
c. 4 tolephono nu: ber is: 0. birthdatc is

f. The nnuo of uy school is

14. Tiavo each child say his own telephone number and then ask the
child in the next seat to repeat the number. If he misses,
give him another trial.
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15. "Giant Captures 1-0-u" :;a111e. Teacher takes turns standing be-
hind each ohld, saying first three, four then five words, letterL
or numbers. Child repeats each sequence or he is oaptured.
The words must 'not rhyme..

Words: tree-oat-house
shoe, book-man
chair-look-white
rue-lady-tool
apple-wood-candle
toy-bird-street
play- paper- flowor -game
see-catch-fat-little

Letters s d-e-f-a
g -h -i -J

k-m-l-n
y-z-w-x
f-g-d-e-h
1-m-n-o-1
r-t-u-v-s
a-o-d-f-g

, 16.Let the child say the words and add another rhyming word.

a. co-so (no)
b. might-sight (light)
0. whirl-curl (girl)
d. play-may (day)

o. satmat (hat) i.

f. tea-me (see) j.

g. good-would (could) k.
h. lap-map (cap) 1.

now-how (cow)
run-sun (fun)
shoe-do (chow)
sticks-fix(mix

17. Teach the children a poem on the blackcoard. The second day,
review it orally, then pass the poem out up in strips and have
the children glue the lines on paper in the proper order.

18. Fave the first graders say the days
of the year. Second graders can do
two°s, ten's and twenties, also the

of the week and the month's
this as well as count by
four seasons.

19. Have several children sit in a circle. The child gives a seq-
uential pattern In movement, letters, words, or numbers and
points to the one whom he wants to'repeat it. Tho teacher
should demonstrate first.

Second Grade

20. The teacher says the names of the letters and the child says
the sounds these letters make.

a. r-s-h-d 0. t-c-w-n-v 0. g-s-m-t-p g. k- g- w- r -t -in

b. t-h-m-s d. f-s-n-s-r f. p-t-j-l-f h. d-w-z-h-r

21. The teacher says the sounds of the letters and the child re-
peats the letter names. The above letters may be used.'

22. (Ave each child a set of numbers from 1-9 printed on 2" square
cards. Call out a series of 3 numbers and ask each child to
form the sequence. Vary by using pictures;, letters and words
Gradually increasing the length.
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A response is considered correct when the child has

the right sequence as well as the right number of items.

2. To determine if the ohild has passed the item, the

exposure time should be no longer than 5 seconds.

3. Criteria for passings
Kindergarten: four items in a row twice on the same day

First grades five items in a row, twice on the same day

Second grade: six items in a row twice on the same day

4. If a child fails the same item twice on one day, take
away one objeot etc., to make the exoeroise easier.

SUGGESTIONS Fon VISUAL Immoay

1. Play "Concentration3 with picture cards. Show the cards,

then place them face down on the table and ask for the

picture of

2. Line up a series of school supplies, have the child

look briefly, cover his eyes and you remove an item.

He is to find what is missing and put it in the right

spot.

3. Touch parts of your body in an increasing sequence, then

the child can imitate. You might want to practice with

the group as a whole, initially.

4. and signals can be wor'ced out, understood and practiced

individually before introduotion of a sequence. Some

signals which could be used are;
a. one finger held up e. circle with index finger

b. two thumbs up and thumb
c. hold up three fingers f. crossed fingers
d. cross two index fingersg. index finger in other

palm.

You may want to draw these signals on a card.

5. Introduce the skill of following patterns by doing the

following in order;

a. trace simple patterns and designs

b. follow dots from a pattern
c. copy a pattern
d. copy pattern from memory
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6. Show a pattern and have the children make it with a peg

board set, colored blocks or sticks. Sequential pioturee
should not be used as they reveal too many clues.

7. Arrange farm animals, doll furniture or blocks in a setting.

Pictures can be used if you don't have the. objeots. The

child puts his head down briefly and one or two pieces are

rearrancod. The child is to identify the change and re-
arrance the 'furniture back.

8. Arrange pictures in a row. One child clovers his eyes and

another child scrambles them. The first child then rearranges

them.

9. Game of °Deotective. Ask a child to leave the group, then

ask the other children about his name, color of hair, eyes,
shoes, dress, etc.' An alternative is for a child to describe
a clAsnmate without looking at him.

10. Nake a rainbow out of colored strips el' paper. Take a color

away and let the child guess which color it was.

11. Cut the squares from an old calendar. Arrange two (grad-
ually increasing for the criteria) squares in any order and
allow the child to look at them for five seconds. Then the

teacher should'oover her squarcs while the children try to

arrange their squares in the same order. If you decide to

use shapes, they should be of the same color.

12. Use colorod poker chips, blocks, rod or sticks in different

color sequences. After making one, have the children look

at it for five seconds, then they try to reproduce it.

13. lAke up little scenes with farm animals, Disney characters .

or other toys. Have the children look briefly, then they

cover their eyes while you change everything. They arc to

put it back in the original way.

14. Show the child a series of letters (not numbers) that do not

make up a word and have them copy it with their own letters.

Then see if they can mix up their letters and do it from

memory. Plastic letters are Good for this.

15. Start with one pattern,
with sticks or pencils.
'then mix up the child's

then make a sequence of patterns
First they can be copied directly,

sticks and have him make it from memory.

16. Use pre-writing design cards and 1" cubes. Have the child

make the pattern by placing the colored cubes on top of the

design cards. As a second stop, he builds the design beside

the nArd. Noxid have him oreabf 11)p pattnyn from memory.
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17. The following may be arran5od in a sequenoe for tho ohild

to view, soramblo and rearrange. Vlowini; should be for 5 5008.

a,
b.
c.
d.
e.
f.

).

Geometrioal desians
seasonal symbols
flowers of all kinds
animals
hats
coins

a. Indian dosians
h. stars of graduated sizes
i. letters
J. fruits and/or vutAtablos
k. musical instruments
1. blocks of various shapes

xirst Grade,

18. Cut apart comic, strips and have the children sequence them.

19. Have the child observe patterns of read and black checkers.
them up and have him rearrange them in proper sequence.

20. Arranc a row of pictures and after are removed, the child

names them in their proper order. sequencing pictures may
provide too many clues for thier use in this taslz.

21, 'grito consecutive numbers from 1 - 15 on the chalk board or

newsprint taped to a cupboard, in three columns spaced vert-
ically about 6" apart and horizontally about 12" apart. Short

words could also be used. Oave each child stand about 5g from

the board and road aloud the words in each line. After read-

ins, the last word on one line, ho should without movinG his

head, shift his eyes quickly to the next line and see how

rapidly he 'can follow the word just read with the first word

of the new line.

22. Have a aeries of objects in addition to 3 x 5 cards with

pictures of the same objects. Show the objects in a cert-

ain order, cover them and ask the child to arrange his
pictures in the same order.'

3ccond: Grade

23. Place pictures of activities which toll a story on a flannel

board. Then ask the child to group the pictures in a seq-

uence that makes a story he can tell.

24. Cut stor5cs apart and put t'ic sentences back in order.

25. .3uild sentences with word cards.

26. :iavc the child look at a pase in a picture dictioaary or
cataloue and try to recall the pictures. No particular

order or sequenglo of 1.Psponse is emphasized until the child

can remember 75% of the pictures.
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27.'havo caoh ohild look at the family oar and copy the license
plate number. Nave the group make tag board license plates.
The teacher flashes the lioense plate and the children write
down the numbers. You may want to use a combination of the
first two numbers and letters than work up to the full
sequence.

28. Divide a story - Three Little Pius - for instance, into
three parts. Write a simple playlet with four oharaotors.
A wolf and three pigs could aot out the story. Put throe
or four sontenoes about the story on the board and ask the
children to write them in the order in whioh they occurred.

^9. nfore the ohildren write current spoiling words on i" squared
paper, one letter to a square.

30. Use "Scrambled Words" where each word in the wee'x's spell-
ing list is written on the board with the letters scrambled.
The child writes them correctly. If this exceroise is at
the beginning of the week, use the previous week's spelling
list.

31. Have the child draw a sequential story with one picture on
oach of four pages. Another ohild can rearrange them in
proper order after thou havo been sorambled. Ideas include:

Dos sees cat near tree
Dog runs towards oat
Cat goes up tree
Dog at base of tree, barking

104

Child getting blocks
Child building with

blocks
Baby crawling to blocks
Baby knocks down blooks

32. Write a simple word, and let the child look through magazines
for samples of letters that form the word. Let him paste
them on a sheet of paper. You may want to use a box of letters
you have previously cut out.

33. Give the children a series of shapes. Prepare a series of
designs on paper. Hold the dosign: up, then turn it down
and have the children arrange their shapes in the same design.

34. Do the s=umo as above, but have the children draw the design
they saw.

35. Draw any kind of figure or desir.ol on paper. Have the child
lay colt rod string on the design, followinty, blie lines carefully.
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2. By the end of third grade, all plurals should be used oorrectlY.

2. Avoid overuse of stereotyped phrases in any one morass, 1.0.,
want, X see, Pte. Use as much variation as possible.

3. When it is obvious a child is not going to get a specific grammatteal
concept with a specifics morels° make note of the learned words,
and incorporate them In a succeeding morels°.

4. Please indicate on the execrate° page which execrates is most dirt*
loult for the spanish children and their grade level.

54 Give all the sontenooc, word pairs, ets. listed. if a child falls,
you nay want to add your own sentences. Co not stop after eight
items.

vaimmximigt cantazasumaz

1. Tell the child en incomplete mentonee such es, "Tho color, of this
dreon is Ask the child to point to a drome worn 19 the
teacher or girl in the olasa, using the proper wowd.

a, Her pencil is
b, On the roof As a
op, That girl has
de Fire people In7Oldsiare
e. Outside the weather is

f. Can you go to the
g. The teaohw is
h. The blackboard 01110111014

Some children
4. We all like

weiramos

8611 1
2, Continue as in excercise 1. These sentences are a little more in

volved. Pictures mey be used to provide clues.

a.
b.
0.

'I,.
f.

6.
h,

J.
k.
1.

I go to the greotxy store to buy .(food)
Wo go to the 4afeteria to oat (lunch)
The ohiidron went for a ride on a any vehicle.)
Janet had a birthday (cake, today, party)
The oat hen soft .Trti;, hair - not 'coat' as the la" isn't
The flo!Ters are (pretty, blooming) included,)
The teac%or is re/acting a (book, story)
The barbJr 14 ot'tting Toirr" .(hair)
Al:tor you utx.t, you should bruch your (teeth)
The stare ehlne at Anight)
The Tallman deliver-iUr; ....(mall)
After the ohudren finish-their work, they can play a .(game)

3. Read aloud each sentence with the grammatical errors. Ask tho hild
to rolne his hand when he hears an error. Then ask him t clue or
say the sentence correctly.

a, We seen (caw) the animals.
b. They was (wee) having a party.
a, Two monkeys had (lama (come) to the party.
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d4 A boar Qom (cams) with 4 tiger.
a. your elephants was twer0 dantantl.
f. One tiger were (was) dancing too.

g. A lion had came (come) late.
h We seen(saw) a ten rabbits.
i. They was (were) having fun.

4. The birds um° (were) eime"0.
It. Pm wore had by all the animals. (Ime)

1. Now it is tin4 for them to want (go) home.
m, Yestorday X an sitting (sat) art the chair.

no Yeatorday I cm driving (drve) my car.
e. I have went (cone) to town.

P. Yostmeday I aa listening i:ietenee) to the class.

q. Yomberdsy I am runnino (ran) fast.

r. I can dressirg (droop) mynclf.
A, T4A mouse(' (mioe) ran away.
t. X 41Data twO tOOthel 00th).
u. I hors two roots. (feet)
v. I see mAny *Mids. (ohIldran)

4. Singular plural

Have each child tell which group of words does not sound right,

gerabli
rtafait

a doll-a dolls
two capon-two wagons
six ballmaix balls
a book-a books
/Army miee-many mousse
ono tooth-one teeth
that deer-that doors
some thelfsAme theivss

four day-four der3
oho singing-she eines
goed nightswgood night
big* dos-big dos
their foot-their root
a mon-a man
those sheep-those shoos
more woman,-mono women

/0(0

one coat-ono coats
boy runs-boy runned
ooze here -come here
tvo oat-two cats
BONO ROOOOmOOMO geed

halfiatwo halves
a knifewa lcncivee

a calf -a oalves

5. Have the children change the tense Of the omitted verb, as you say the
sentenc3,

a. We will sing today. Yesterday we .(0=5)
b. X ploy and run. Yoatordsy I pleyoramr::...(ran)
o. I rodo on the bus yesterday. Today I will on the bus. (ride)

d. Sho swam in the pool yostordsy. Today she doccnot want to (owl

*. J o'n blow up balloon*, Yesterday he fivo ballocns=ew)
f. Tom likos to draw. Yesterday ho two pictures. (drew)

g. EY del 11kno to shAke after his 10.41. Yesterday he really (shook)

h. Illoh hung a ploturo on the wall. Next week he will the other P

ono. (h12)g)
1. 14wil1 write a letter today. Yesterday I one too. (wrote)

J. Mother acid I may talk on the phone. I hoiiii-tommorrow I

talk on the phone. (mol)
k. Yost erday I walked for 3 iiiles. Tomorrow X°11 4 miles. (walk)

1. by daisy anew 3 inches. How much will lb ieday? (grow)

Donut stand on my foot, but ho on it anyway. (stood)
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6. To encourage the child to anewer in oomMete eontonoeq, use ploturee
on the flannel board or Mart holder. Children oan listen to the
teaohor then Ammar the riddle in garLokumasizta.

nownws apple, flag, fans
ammess I grow on troaa.

.3: am good to eat.
I home a me/lilts.
What am I?

PICTULIE31 Boy, bed, ohair=DM x am °oft.
I tai large.
I not sheots.
What an I?

Yon are an apple

sulTnns:$ m... cloth . nximus
X am red, rhite & blue.
I harm etara and stripes.
What mm I? PUG

BIZOLEa I an
X AU
X go
What;

wood, EIDDLM
long and straight,
=mad a yard.
am X? mos

PICTURB3s Fire, ohuroh, plane
RIDDIZa I am hot

I onn burn rou.
I destroy thinga,
Whet art I? lam

RIDDLE: I am a buildim
I am used on SmadRy.
Nloplo pray in ms.
What ea I? =MOH

HIDD1.31 X an a machine,
I fly up in the nky.
I taro peopll for rides.
What am I? AIMILAUS

You aro a bed.

I am
I am votive.
X Go to school.
What am 1? BOY

I om large,
X am soft,
I'xtoc. tit.
Why t am I? CHAIR

rIcTunsss Vat, mop, soap=Us X am clothing,
X an put on your hoae,
I Roep your head wam
What am I? HAT

BIDLIE3

RIDDLE*

I am sort,
cm atrium'.

I oloon tile floor.
What am I? 2OP

I am hard.
I am slippery whon wet
I olesn your hands.
What am I? SOAP

You een mnIrm up cdditional riddles using ohildron in the clascroon,
or thinss in the sohoolroom such as desk, clock, book, window, calendar.

7. Tcnoh the etttldron to make automatic responses by giving him patrol
worOn. nrat teach hlm tho pairs, then givo him ono word arad ho le
to say the matchins word. You mAy want to use pictures,

HAmmer-nail sehoel-study man-woman aunt-uncle
sloe : -'bed toys-plAy oat-bvlakfast brother-818U
mother-father scap-wator t able -chair cake-Leo ores
sail-boat horse-rlde pencil-write book-reqd

8. Have the child fill in the missing nouns as you say the sentenoes,

a. The small child was alone. Soon many other jotned him. (ohild-
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S. Tbcit little sheep got loot, but the other round hir. (sheep) .

o. I wish I oaught a big rich, but I did oatob-Itite of little .tri

d. The gloms broke. Non I only have one Agleam).
e. I had one bAg or leaves. Now I have threa-:_-,(1,0411)

re Maim & pretty leaf, Cm we find soma :ore ?(loaves)

B. The woman went to her sewing club. She met titliaii-...(women)
h. Our aidewaIk wee littered, but all the other warn

clean. taideralke)
I forgot to comb ray hair. Joe ttnd Jim combed their .(hair)

J. I /my° two hnndo and two Afoot)
U. X haw on looso tooth. 1-6,411 ohow with all my °thin. .(teeth:

1. I have one nosoo but you and I have two Inoson)
M. Thfit c hild was playing ivith many other (children)

:4 ratty has ono doll but Janet has three .(dolls)

n. T owl .TIAte on only one skate. Can yotriROX on bot% ...2gokates)

p. Thmt oalf Is dr!WicIng near the house. He is not playing-With the
other _____,(calves)

q. The moh7iii-watohirg all tho other play ball. (m) .

The vomfot is chenlug the othor=roww to con. (women)
e. The baby mouse is too wall t o p laY-with the big Woo).

9. Lire soquontigt1 piotnro story cards or singlo plotures for simple
neutoncos whtnh ear.%neize tense. You my refer to eyeotorday*Otodoye
and ,tmorrowo. Poi to ozo pioture and say"ene bolt to goinz." Then

point to who next picture &ha say, "The by has ". 0Gcne should
bo the response as ho is not in the pieture.

Suggoated tensest c.c.-gone-went hide-hid sing-pang

nit-sat ride-rode Z1111.0 Z`P.2%

013 en, GAW rinvreng write-wrote

10. Collect plotmes wbioh show eoh Abject as a angle unit in one plotu

ana as a mntliplo in a seoond ploturo9 1.o. ors ohUd-mory child/

knife-lmives, horse-horses, dress-dresses; house-houses). Find out if

the child reontsniztom tho singuInv and plural of each object by having

him po3nt to the correot piottlro as yol name it. If the child can do

thte9 then ack questions about t'4.0 picimros9 1.9 "Mat to the nan

doing?" ans: "The man in oloeping.", "What are the men doing?" "The too

aro rimning." You may also want to consider the adjectives, oncfowo

many-several.

11. Children have diffioulty with oonarioon worets. Drawinso to illustre

these cords crag b done X. the child or out out of magazines. It can

bo din:lot:it to find pXoturos for thase.

+all taller tallest good better boot

long longor ',west sweet swooter swootest

n%ort charter shortest fat fatter fattoct

old older oldest skinny oldnnier skinniest

i`unny frnnier funniest red molder redddet

more most less least
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12, Say both sentenoe pairs in their complete form. Then repeat the pat!

and have the ohild fill in the Missing word.

a. The oat 'wag wet.
b. Jump up high.
co The pig is fet.
d. Tile back is white.
e. It is cold in the dark.
t. Ny bst is on my head.
a. The XOUP3 10 small.
h. We see then moon at nights
1. It feels cad to be wrong.
J. Arad light nays stop.

The dog was (dry).
Sit down
The duck iii-,.....(thtm-skinny)
The front is ....(black)
It is hot in the ......(11ght).
Ny shoes are on my .....(foet),
The giraffe In .Stull).
We see the sun lu
It feels good to be (right).

A green light says

13. Tonch the proror use of the future tense. Ask the child to fill in
the rie.t word.

a, Tomorrow I road a story. (will)
b. I go sFOFWIng agAin, (wAll)
a. Terry erase the board another dey.
d. I uorroct the mom next week.
o. He do it ngain,
1'. The show ....go one next month.
g. He ..... ravnr b3 bad again.
h. They buy one soon.
1, Soon Piii0t76.r cleaning again.
J. The baby grow up,

14. Teeth proper use of thop past tense. Ask the child to fill in the

right word.

R. I went to the zoo, I (saw) a monkey.
b. I went to the park end (Plsycd) in the nand.
o. I went to the party andrate) lots of claim.
d. I wont to the bonob and (lookod) :or shails.
c. I wsnt to the toy store and I.Abought) a game.
t. Todcv I will run. Yemterday I (ran.)

G. I wont to the fair and (rO7r5rUn the rides.

h. I droppod the glass anCITE7(brons).
I. Ho throw the ball and I caught) it.
J. They can ring the bell. Do you know if he (rang) it yet?

15. Have the child supply the appropriate verb tense.
a.
a. I know the paper will tear because I already (tore) it.

b. He (is) going right now,
a. 1!e will choose me. Last week I (Chose) him.

d. Xf I come, who else will WEFT?
e. She will drink it now, He (drank) it yesterday,

I', Somebody drove the oar, but oaa (drive) it now,
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g, Some cookies were eaton, but there me more to (eat).

h. I gave it to you. Will you (gtvo) it to me2
41, We hear it now. They CRUid) lt last aght.
j. When the boy came, he "Iumcgave) me a present.

849.022BARI

16. Make a ditto of the falowIng exceroise
the blank with the opposite word.

a. back
b. head.
0.
d. now
0, ma
f. haPPY
g. kvIrd
h. wot
I. bias
j.

and have the child fill in

rot.. 0014
taunt

....

stn)... big
do'4.......
day fastsfor= reineLMF=
thick.....,,,,, long....dull... open....

(hot, front, thin)
(unolo, toe, boy)
(sour, short, light)
(go, little, old)
(U7, go, LI)
(night, cad, slow)
(forget, play, soft)
(cry, low, dark)
(thin, white, short)
awake, bright, shut)

17. Tell the child every seventh word is left out. He is to find the
answers from above the story and fill them in.

11111MWAVOINIMIP

The Blak Bear

(said, he, get, himself, when, to)

lemon Jim wont to the zoo, saw a black boar. He watched

the bear took a swim. When he out of the pond, he shook

He stood on his hind legs the zoo keeper gave him
umemnirs+Dar

some meat. Jim goodbye to the black bear when left the

zoo to go rook his home.

18. Using correot tense. Ask the child to cross out the incorrect word.

a.
b.

d.
e.
f.
a.
h.
1.
J.
lc.
1.
m.

flaky one when Carol !;r9,1 on?Aed,
Sheila will works works4 for mother.
I will red read a story
The board will be vans exceed
hick can 2Opt zktnted a picture tomorrow.
I went. would 4ke to go shopping tomorrow.
I can rAde rods the horse.
They hn5 hsd a party.
Some people can Jim ran,
Yesterday we see ..zaw the movie.
Who cat at oae.
Everyone pia; sqm last week.
What did you =wail
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n, akve 2a12 me the doll,
o. .WITI you swim Swam?
p. dm 4"The oar; 2101f
q. Did you omit oemo?
r. Do Did ti riggrnow.
a, Whaijust ilew fivE by?
t. She h%d ..have a 7lowar.
us When can jou stot g Isla me?

19. Have the child fill in the right ending.

Par'

i11

s ed ing

a. lAssio is watch me. He need a bath. Ohl lie bark

end ran away.
b. Sue look at me. She see ea bug. The bug is fly sound.

o. The oat is run He burp into the door. Now he mow
d. They are build . It lock like a house. X ask the man.

6. Mother is 000xX. She bak a oaks. It look good.
f. The gate la open . Nov it shut... It is °los
g, Who orfAu the door? It must s,ay lock Sue is loOk it.

h. The wan is paint Now the wood is paint He paint alo?

1. They are walk . They walk yesterday. Who walk with th,
j, Eft shine,. shoos. He already shin mine. Is he shin yours

20, Read tne complete sentence to the child and have him repeat it. Then
'rend it several times, omitting a different word each time and have
the ohtld complete it each Um*.

a, Bosh wanted to play with Lassie.
Bob to play with Lassie.

viREER to play with Lassie.
Bob wonted to play with

b. The hungry birds wanted to be fed.
The hungry. wantod to be red.
The hungry Mai wanted to be
The birds wantod to be na,

o. Jim wanted to ride the white pony.
wanted to ride the white pony.
wanted to the white pony.

Jim wanted to ride the pony.
d. Circus clowns are very nanny.

clowns are very funny.
Circus olowns are funny.
Circus are vary fanny.

es. We had fun at Kim's party.
party.We had furl at

We had at Klan party.
We had Mzi at Kim' s
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1. There should be second interval between sounds given.

2. When sounding out words, sound out only the sounds and not
the silent letters.

3. For extra rhyming ideas, use the Teachers Guide for the phonics
workbook, 1111 Throw4h tilt) Years.

4. In sounding
at a time.
sonant, ox:

out words, make sure you only sound out one letter
There is a tendency to inolyde a vowel with a con-
g:ba' for 'b', 'fa' for 'f'.

5. Ditto are not good for any exceroises using specific sounds
unless indicated.. We want the children to hear and reaglza
the sounds auditorilz and nor throligiLyisual mewl.

6. Children failing in the auditory closure testing are included
in these excercises.

SUGGESTIONS FOR SOUND ...MENDING

1. Give the children practice in false association of words in
sentences by asking what is wrong with these sentences.

a. The bathtub was in the kitchen.
b. The car was parked in the livingroom.
c. The bed was found in the flower pot.
d. The food was in the tree.
c. The do;; read the story.
f. :iothor served the milk in hats.
g. The c'ail6ren were ice skating on the sidewalk.
h. Tbc do-; flow over the fonoo.
i. Thc children were wearing boats.
j. The elephant rode the horse.
k. Girt,.ffes are the shortest animals in the zoo.
1. The bird barks all day.

2. "4e are fp= - zoo animals. Can you Guess our names?" Have
each child whisper the name of a farm animal to you, then he
can toll the rest of the group only by saying. the first sound
of its name. Vary this game with colors, fruits, etc.

3. The above game can be adapted to the names of the children in
the classroom. Sound out the entire name slowly when Vie

initial sound is not enough of a clue. "I see a girl named 4.."
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4. Have the children tell you how these words are the same or ask
what you are talking about. Tho first column is appropriate
for kindergarteners,

roses-daisies (flowers)
Tues.-Sat. (days)
shirts-shoes (clothes)
apple: -z:rnpes (fruits)
10-8 (numbers)
bread-butter (food)
red-blue (colors)

bed-chair(furniture)
Juno-Nay (months)
school-library (buildings/ places)
cat-duck (animals
mon-children (people)
highways-drives (streets)
avaoado-palms (trees)

Ask the child which words do not belong in the group. Then
ask why the other words do belong.

toy-dell-zun-desk
knife -salt -spoon -fork
red-bluc-trhite-sweet
glass-clap-plate-eggs
spplos-pear-oranges -milk

pie-cheese-book-apple
car-truck-ball-bus
book-pencil-lunch-chalk
rain-truck-clouds-sky
cold, light, warm,hot

pig-dog-hat
ellow-oyes-c

hat-coat-mop
egg -.cam ate -leg

sun-moon-dirt

6. Help the chi?4. develop the skill of associating given words,
Ask him rhat soos with the first of each word pair.

Bread and (butter)
cup and (saucer)
ice cream ann (cake)
t'.blc and (chair)
dog and (cat)

hat and (coat)
chalk and (eraser)
soap and (water)
boys and (sirls)
stop and (so)

mommy and (daddy)
salt and (pepper)
bat and (ball)
knife and (fork)
comb and (brush)

7. To cove further practice in sound blending, the following
rhymes can be used since the anticipated rhyinn is rather ob-
vious. /then necessary, appropriate pictures can be used.

a. The fuzzy cat chased the (rat.)
b. He srinG until the bell (rang).
c. rcei is goins to (bed).

4, Let's bake a (cake).
e. We will eat the

(moat).

8. Have the children recall sonic familiar nursery rhymes. Say
two lines of a rhyming couplet and lot the children supply the

verd that rhymes.

Hickory, dickory, dock. Jack and Jill
The mouse ran up the (clock). Went up the

Rub-a-dub-dub
Three inrm in a (tub).

Little Jack Horner
Sat in the (corner).

Little Tommy Tucker
Sings for his (supper)

Rain, rain go away
Come again another (day)

Hi6h diddle, diddle
The cat and the (fiddle)

Humpty-Dumpty sat on a wall
Humpty-Dump ty had a great

(fall).
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9. Short rhymes in poems may be used.

a. Ho hit the ball when it bounced off the (wall).

b. She hit the oat with the (bat).

c. The train ran throuGh tho-(rain).
d. Don't cry, I'll Nivo you a7Teco of (pie) .

e. We found dill at the bottom of tho

10. Ren.d tho'rbymo bolow. The child supplies a color word which

rhymes with tho and word.

Irhat nolor rhymes
With iAN you like
What Cdlor rhymes
ihat color rhymes

with bad?
to write.
with Jack?
with mellow?

What color rhylacs with 1,Apc1

And muff, and fan, and kite?
That's oasy to put gslyri,
And with a funny clown.

11. This time the child 13 liven the word and asked to think of

the rhymins word.

rils-sins
book-look ink-pink.
site - 'slate hill-pill
may-r;n7 mat-hnt

top-hop fish-dish sail-tail
jack-tack clown - town play-day
lame-Game car-tar me-tca
brick-kick pair-chair lo3 -do3

12. Lotto cards o...7 other picture cards ern be used by sayinG,

"I will slowly say a word like this, 'oh-e-ir'. Look on your

card to Pco if you need thy.: picture. If so, sa:, its namo

and I will civo you the picture." You may want to review tho

cards with thc children, sound ins out their namms before

actually beininkithe name. Animal and family pictures are

good for !cindercarten and first z;rado.

13. Displr'.7 pictures of fa objectn for the child, io.,hr.t,

car, flower, etc. Give: him thc ':)esinnin of the word

and. Ile choones the pd.oturo to complcte it. After he has boon

thvow:h at least ciGht pictures, rcfor to the name pictures

again nnd sivc him all but the first sound of the picture.

Ho is to choose the picture And say it correctly.

c^,;

cat- qt
doz-do_ tablembab flower -flowl

dos- o3. table- able flower- ower

14. Introduce sound blending words which represent o'Djects in

the classrooil. "Find somothin on my desk with the nark

b-oo-?c.': You inr%2T want to consider the followin; words which

rage broken up into their sound units.

d-oor p-o-n-c-i-1 d-e-s-k 1-i-t (light)

r-o-pc w-i-n-d-ow f-l-oo-r r-u-l-er

ch-n-k (chnlk) f-l-o-w-er b-ozr

c-l-i-p sh-ir-t p-l-a-n-t z-i-pp-er



16. Ask the ohild to think up as many words as possible to rhyme with
the selected word. Words to consider may include:

ball book fish run rat boat
car sail . ring top hen block
hill play mouse chair tell some
blue shirt rug man she card

.17$: Give the child a word and let him find objects in the room which
rhyme wIth the word.

Word Object
lumber
block

number
lock
cook

clock
ook book
tall ball - wall
hen pen
talk
rope

chalk
ope soap
label table
po6r
toy

door
oy boy

fair
ft.fx

chair
box

curl girl
flight
bug

light
rug

18. Continued practice in locating sounds in the beginning, middle,
and final positions in words will help to develop auditory se-
quencing skills. Have a paper with three pockets on it. Also
give them a ca rd with a letter on it. (Ts' for example) Say
the word 'sand' and have a child put Is, in the first pocket
since he heard it at the beginning; taps, Is' in the last pocketoetc

Beginning Sounds

19. Have the child say the sound of the omitted letter.
a. The flower was very _retty. (f-p-b)
b. The .old oak tree fell _own. (t-d-b)
c. The baby was playing in her rib. (v-t-0)
d. The dog is chewing his one. (b-t-p)
e. That car can o very _ast. (a-e-f)
f, T forgot to drink my _ilk. (m-g-n)
g. Leaves turn brown in the _all. (t-f-J)
h. The family wont on the iftio. (p-d-t)
i. The train went down the _racks. (d-t-1)
J. When I am happy like to _ing. (c-s-e)
k. I put the horse in the _arn. (d-t-b)
1. Before bed I take my _ath. (b-f-c)
m. The clown was very unny. (p-f-g)
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2C. Ask him to fill in the blank with a word that starts with the same
sound. (Make ditto)

chalk pencil lunch doer
--(Picnic, carFTrig, dirt)

letter hear milk bark
(must, lost, him, ball)

app le car down every,
. (door, can, even, after)

fast good hat turn.
(give, fat, too, hot)

jump kick good
(go, just, -keep, now)

pot.' rod saw
wLen, over, run, see )

new

week

Ewliu g Sounds

21. Ask the child to fill in the same ending sounds.

(t-ee-tr-k-n-sh-p-ch)
a. The boo helps me coo e. There is a fi in the di
b. wear a hg when you ba. f. The he was in the pe...
c. The windmT was very sTi.. g. The shT will ti .

d. The tr fell on my kn h. The -wit has a gat.

22. Ask the child to complete each sentence by filling in the blanks.

(ar-er-ir-or-ur)
a. I heard a b d sing his song. i. Janet has c ly hair.
b. The tig belongs to the cat family. j. My room is upsta s.
0. The h se is in the b nyard. k. I like bread and butt .

d, T n the handle for wat 1. Buy milk at the st e.
e. 5he has a pa of shoes. m. I see a st in the sky.
f. The wood is 7. rang. n. She w e her new dress.
g. The c had a flat t e. co. We win' play aft lunch.
h. The t key spread his wings. p. The p ty was fun.

21. Imitate one another in sounding out words. First graders should
have at least 5 turns, second graders at least 7-10.

24. rive a sentence with one word sounded out.

a. The oat catches the r-a-t. The cat c-a-tch-es the rat.
b. The witch has a long n -o -se. The 14.7177CTihas a long nose.
c. The owl sits in a t-r:TO.-Irlie owl V-3-7:.t7-s in a tree.
d. The d-o-m wagged his tail. The dog wagged his t-a-il.
A, The white h-or-se won the race. The white horse won the r-n-ce.
f. The turtle has a h-ar-d shell. The t-ur-t-le has a hard shell.
g. The child is reading his b-oo-k. The child is r- ea- d -ing, his

book.
h. The s-t-r-ee-t is busy. The street is 22-m.
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'25. Play Twenty Questions about a lengthy word you have sounded out.

a. t-e-l-e-ph-o-ne (I ring, you can talk on me.)
b. s-i-de-w-al-k (You step on me, I am hard.)
c. b-i-cy-c-le (I have two wheels, I go fast.)
d. m-ou-t-ai-n (I am tall, sometimes I have snow.)
e. b-r-ea-k-f-a-s-t (I am something you have in the morning.)
f. p-l-ay-g-r-ou-n-d (You stand on me and run on me at recess.)
g. t-e-l-e-v-i-sion (You watch me, I talk to you.)
h. v-e-g-et-a-b-le (You eat me.)
i. f-ir-p-1-a7ce (I hold logs, Santa needs me.)
j. h-i-pp-o-p-o-t-a-m-u-s (I am the fatest animal in the zoo.)

Second Grade:

26. Say a sentence about a picture and sound out one of the words in
the seuteuoe for the child to guess. Gradually sound out more
words in the sentence and eliminate the picture.

27. Tell the child to say the sound of the missing letters of the
rhyming word.

a. A bag of toys is by my bed.
The ball I have is big and ed.

b. The sky is cloudy and gray.
I can't go out to ay.

0. When I am called to ea t,
I always have some _pat.

d. I like bread and honey.
To have it you need _pney.

e. The cow went moo,
After he ate my __De.

f. When we go on a walk,
We sing and

g. Don't go very far
In your new

cameh. The rain came down in a shower,
on the beautiful lower.

28. Tell the child the word you have selected, then have 2.3 sentences
with a missing word that rhymes with the selected word.

Fall
Stev© can play with a _all.
Uncle Dave is a all man.

Mast
She is717;_ast one.

.The train just wont _ast.
Book

I have to _pok the dinner.
I will ook for my paper.

Rip
I saw a pink _Ag.
Tho ocean has _Ag waves.

Wire
The ire Ti-Not.
The War has a flrtt ire.

Dish
What a 1c7gTY ishbowl.
When you see astar, make a _Ash.

Phone
My dog likes a one.
I like an ice cream one.

Cur
The Christmas tree is fun to

fix _p.
There was a fight with the

kitty and up.

/17
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Patio 7

.25. Prepare an answer sheet with three possible number sequences for
each set. Give one of the sequences and the child will circle 6r-
point to the one he hears.

2-6-4
4-2-6
24. -6

9 -5 -3

3 -9 -5

5-3-9

7.3.5

5-7-
3-5-7

3

8-7-1
7-1-8
.8-1-7

9-1-5
5-1-9
1-9-5

5-9-6
9-6-5
6-9-5

7-2-4
4-7-2
1-7-4

7-2-4
4-2-7
2-4-7

8-3-6
6-3-8
3-8-6

6-2-7
7-6-2
2-7-6

5-A-2 1-2-3
8-5-2 3-1-2
2-8-5 2-3-1

4-7-2 5-3-7
2 -L. -7 7-5-3
7 -2 -1j. 3-7-5

10. PropAVe an answer sheet with three possible letter sequences for
each set. Follow the same instructions as in exercise 29.

a-s-r-v b-t-x-o y-m-r-c d-z-n-i e-u-p-k f -s -i -a
r-s-a-v t-x-o-b r-m-c-y z-i-n-d u-e-k-p 1-a-s-f p -c -1 -a
v-a-r-s x-o-t-b r-y-c-m i-n-d-z k-p-e-u s-l-a-f

g-w-j-b h-v-p-t i-c-u-r d-h-i-1 k-t-s-f
w-g-j-b p-h-v-t u-i-c-r i-h-d-1 s-k-t-f e-j-x-a

n-y-b-A b-w-g-b v-t-h-p c-i-r-u 1-d-i-h f-k-s-t a-x-j-e

31. Prepare a shee t with five or more pictures. Give two directions
for each picture. These are to be given aloud.

a.
b.
0.
d.
e.

Put an X above the car and a line under the bed.
Circle the reunning boy and put an X beneath the boat.
Put a line through the airplane and circle the first fish.
Put an X over the cup and on the light.
Put a circle in the box and an X beside the chair.

32. Have a child close his eyes. Then perform the suggested tasks and
have him tell you what he hears, :".n the proper sequence. Do not
tell them the directions. A tape is available for this exercise.
a, sharpen pencil, knock on door, and rap on table.
b. bounce a ball, clap hands, tap foot
c. write on board, open doer, jump on floor
d. tear a paper, open a drawer, hum a few notes
e. tap a pencil, wrinkle paper, make a 'sh' sound
f. snap fingers, blow out, click your tongue

33. Have the child repeat sentences after the teacher of up to seven
w^rds.
a. I like vanilla ice cream and chocolate cake.
b. The children had fun at the party.
n. The puppy likes to play with me.

Grandfather likes to walk in the park.
e. The sun helps the trees and flowers grow.
f. She was looking for her red shoes.
g. Mother needs to ge to the store.
h. David and Mark are playing the drums.
1. Terry read a story about wild animals.
j. Jim helped the teacher nlenu the erasers.
k. Things that are alike are the same.
1. Rhyming words have the same ending sounds
m. Things that are the same are silk e.
n. To talk and talk is to chatter..
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TEST OF PHONICS SKILLS

Dr. G. Treadway

Date

Student's name Grads

Teacher's name Alf*

JUDGE RIGHT OR WRONG ONLY WITH REGARD TO THE ELEMENT BEING TESTED -

NOT THE WHOLE WORD1

1,

2.

3.

4.

Initial Consonants (1,2) Dia!ng:cleiti11

bub hub tub pub tub
ainimmplimirlftos011111

dub jub mub rub vub
rig,am. ..1010111111111101ft

fub kub nub sub wub
111011.11.1.10=MmenAMND

xu)) yub zub oub bub 11111110.0111MiNI

Final Consonants (1,2)

bub bug bum but 01.011111....110111MOSIMINIMIN m.0.014.0.10

buo buh bun buy erateme.or

bud buj bup bux "11111100111

buf buk bus buz

Blonds (1,2.3)

brub blub scub sprub 0.01111.0.11.0

grub splub busp bunk ...11.11..111ftioNMIN...

prub twub smub stub .
3lub scrub frub ern.

Dir;rahs (1,2.3)

snub bush chub bush asage
phub buph thub buth
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ble boob 'boob baib boob

(pie) (boat) (babe) (boat)

6. .§11211 (2,3)

bubo bob babe bubo babe .

bab bibi; bob bib bub

7. n

ire Or* Ur. ease

birb bar barb bur barb .

(bird) (oar) (churn) (hor)
0

DiastsciNceloodd skill

wwwwilarairrisrimmerwrom.«
';

oniamommomft.

...orgrimausumom

8. ,loft or Hard 0 (293) "of followed by'esisor 7
takes' NO sound,

cab baboe *alb bony
.

booing cab bide cob
a k a k

9. SISILAWALL12411121114911(2,j).
be V4-0 bl b116. v

bib. bit bIb

Vgb bb

if the ward ends with vowel, it's long.

10, Soft or Eard 0 (2,3) us" followed Wepisor 7
tea uju sound..

bage bog gab
g g

gib gobe buaub bua
8 5

11, 241"aeLlataa...11 (2,3)

11=111110010010111114106111111

61111110111111/11111111111111111111

mimmmilmomprom ommmmaftwftwoo

P .

belt al art bowk
(nit) (balk) itank) (hawk)

12. 121a1alaal (2,3)

boy boup bow boib
(toy) (cow) (cow) (toy)

.

EIWZI

(lawn)

VD

co0111100010110011milloli

lommulkomosmonsioN

0168008010010101011~101I

lorsaiwwwwwsmilem

110110111101110101111001101011100011,

0.1011100161111111111011061101111 aill.0000010001100mININ

61006001101011101111011101M1 11001108010nwaft06.11200

121
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14. Syllabication Principles (3) NOT CHILD'S PRONUNCIATION OF
VOWELS

Wmik 0/na Vkle

a /dim o1 /la aMiple

i/dis ptib/ble

ii/ko at/ta s1SWk1e

i/bik at/sut WitCl/kle

ma/dle

v/ov vo/cv le

"le" preceded by consonant takes consonant.

Suggestfld grade levels from Berbers Reading Skills Checklist
and/or Ha rper Row Basal Series Reading Program.


